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Thought there was no such 
thing as a free lunch~ 

WRONG 

Schedule a Program assess-
ment mini-workshop today 
and FREE LUNCH FOR THE 
DEPARTMENT. 

Find a date/time to gather 
your department, contact 
the assessment coordina-
tor, receive guidance help-
ing your department 
through the beginning or 
the completion of your pro-
gram assessment plan. 

Schedule today!!!!!!!!!!!!! 
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Inside this issue: 

Q. What exactly is 
"General Education" and 
why is it considered a spe-
cial category for assess-
ment? 

A. "Gen Ed" assessment is 
the "can of 
worms" that every 
institution must 
eventually deal 
with, the one that 
strikes fear into 
the hearts of those 
poor souls who 
have been given 
the assignment of 
developing a "Gen 
Ed" assessment 
plan. 

The first problem 
is defining "Gen 
Ed" because it can mean 
different things to different 
departments and programs. 
Basically, it is the set of 

knowledge, skills, and values 
that all students can reasona-
bly be expected to attain by 
virtue of their successful 
completion of a course of 
study: communications skills; 
math computation skills; 
human behavior; a cultural 

environment re-
quirement, etc. 
"Gen Ed" is based 
on its own phi-
losophy, mission 
statement, and any 
other public state-
ments made con-
cerning general 
education [See 
pages 23 and 24 of 
the CC Catalog for 
relevant passages.] 

The General Edu-
cation Assessment Commit-
tee has divided into subcom-
mittees to address outcomes 
for each AREA of general 

education. Once the criteria 
have been identified, accred-
iting agencies have asked that 
there be multiple measures at 
multiple points in the stu-
dent's career, such as at initial 
enrollment, after the first 
year, at graduation, and per-
haps at several points beyond 
graduation. Some of the cri-
teria may be relatively easy to 
assess, but others may be 
much more difficult to meas-
ure. Thank you to Subcom-
mittee chairs: 

Jared Bowden (Math Computa-
tion) 

Gwen Remington 
(Communication) 

Jerry Nelson (Human behav-
ior) 

Evert Brown (reasoning and 
inquiry in science) 

Jennifer Cowell  (Cultural 
Environment) 

General Education 
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OUTCOMES ASSESSMENT COMMITTEE  

 New to the assess-
ment committee! Wel-
come aboard!  

Douglas Garland, Ja-
red Bowden, & Becky 
Dvorak 

 

 

Outcomes assessment 
committee agendas and 
meeting minutes are 
available on the as-
sessment website:  

http://
www.caspercollege.e
du/faculty_staff/
assessment/
agendas_minutes.html 

All assessment 
involves decisions 

about who to assess, 
when to assess, how 
to assess, and what 

to do with the 
results, but "Gen 
Ed" assessment 

adds some 
interesting twists to 

each of these. 

EVERYONE IS WEL-
COME TO ATTEND 
MEETINGS 

T, November 7, 3pm 

T, December 5, 3pm 

All meetings in CE 207 

Free 
lunch 



one early in the quarter and one near the 
end. Those responses could be assessed 
to determine how well the analytical con-
cepts and vocabulary of anthropology 
have been integrated into the students' 
thinking. Philosophy could do something 
similar with entrance/exit essays related 
to a general concept in philosophy. 
Other disciplines are looking for direct 
student input to help shape courses. For 
example, Math students could be given a 
survey near the end of the quarter to 
help answer the question, "Does the 

current Math course meet the needs of 
the students who enroll in it?" In Physi-
cal Therapy Assistant Program , students 
could be asked to rate and rank the top-
ics presented to determine which ones 
should be retained or have more or less 
time devoted to them.  

The combined data for all students 
could be analyzed statistically to de-
termine what, if any, modifications 
should be made to the course. 

Q. For the assessment of a multi-
section course, my department has 
chosen a pre-test/post-test strategy, 
but I'd be interested in knowing how 
other disciplines are approaching 
this. 

A. Indeed, the pre-test/post-test strategy 
is a popular and completely appropriate 
method for many disciplines, but some 
interesting and creative variations are 
being pursued. For example, in Anthro-
pology the students could each write a 
response to two essay questions in class, 

The Community College Survey of Stu-
dent Engagement (CCSSE) provides a 
much-needed tool for assessing quality 
in community college education. 
CCSSE results help colleges focus on 
good educational practice — defined as 
practice that promotes high levels of 
student learning and retention — and 
identify areas in which community col-
leges can improve their programs and 
services for students. All their work is 
grounded in research about what works 
in strengthening student learning and 
persistence. 
 
The survey asks questions about insti-
tutional practices and student behaviors 
that are highly correlated with student 
learning and retention. Results are pub-
lic, and they are presented for the full 
CCSSE population, various subgroups 

within the full population (for Casper 
College this means other Wyoming 
community colleges), and individual 
colleges. Results include national 
benchmarks and institutional bench-
mark scores for five key areas of en-
gagement.  
 
The Wyoming Community College 
Commission supports CCSSE and has 
agreed to fund it all community college 
campuses across the state. Beginning 
in November you will receive more in-
formation regarding how CCSSE will be 
administered and how the results will be 
used to improve institutional practices.   
For more information on CCSSE visit 
their website at:   
http://www.ccsse.org 

 

 

September Assessment 
Spotlight 

have established a date in 
November to review as-
sessment practices and 
continue to improve their 
current plan. 

      Thank you Biology! 

Did you know? 

The community college survey of student engagement 
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This month’s spotlight 
goes to Brandi Atnip, 
Scott Johnson and the 
Biology Department. 
The Biology Depart-
ment is reviewing out-
comes that are meas-
urable and tied to the 
program mission. They 

• 50% of the undergraduate stu-
dents in public colleges and 
universities in the U.S. are now 
enrolled in community colleges. 

• 34% of survey respondents 
have children living at home, 
57% work more than 20 hours a 
week. Most are financially inde-
pendent of their parents, and 
45% of surveyed students report 
that lack of finances would be a 
likely or very likely cause for 
them to drop out of college. 

 



The “One Minute Paper” is exactly what the title 
says—a one minute paper, which can be adminis-
tered at the end of any class meeting or at the 
conclusion of an important presentation or key 
concept.  Student are asked to take one minute to 
write a non-graded response key questions, 
which may include:  

What was the most important information pre-
sented in today’s class session? 

What concept was most difficult 
for you to understand? 

What could I do as a teacher to 
present the material more effec-
tively? 

This assessment activity pro-
vides immediate feedback to the 
course instructor regarding 

student understanding of key concepts.  The 
instructor obtains direct, succinct information 
from each student, and upon an aggregate review, 
knows how well a concept has been assimilated 
by the class.  The aggregate information obtained 
in the “One Minute Paper” may be used as evi-
dence regarding students’ abilities to meet articu-
lated learning outcomes, a part of any quality 
assessment plan.  In addition, the “One Minute 

Paper” furnishes feedback on 
what the students have not 
understood, so that the 
teacher can revisit or clarify 
material as needed.  The “One 
Minute Paper” — put it to the 
test in your courses!!! 

 

A rubric can help reduce the subjectivity 
in grading essays. For example, instruc-
tors could create the following rubric to 
address the problem of "off-topic" re-
sponses: A "C" essay may have some 
correct facts, but it doesn't directly ad-
dress the question asked. A "B" essay 
addresses the question asked and pro-
vides adequate factual support. An "A" 
essay completely addresses the question 
with a full range of factual material 

  The dictionary defines a rubric as "an 
authoritative rule or direction." Based on 
a concept called Primary Trait Analysis, a 
rubric is a document that an instructor 
creates for a specific assignment. It gives 
students very explicit instructions and 
includes grading criteria for five levels of 
performance, corresponding to A to F. 

drawn from lectures, text, and films. 

Research on rubrics shows: 

Grading is less time-consuming because 
instructors can attach the grading criteria 
right to the exam and circle criteria that 
have not been met. There are far fewer 
disputes about grades. When there is a 
challenge, instructors can point out exactly 
what expectation has not been met, and 
the student seems to accept the grade 
much more readily. 

Assessment terminology 

One-Minute Paper 

Rubric 

to provide information about 
the course or program; can be 
formative or summative, quanti-
tative or qualita-
tive. 

External assess-
ment-use of crite-
ria (rubric) or an 
instrument devel-
oped by and individ-

ual or organization external to 
the one being assessed. Usually 
summative, quantitative, and of-

ten high-stakes. 
Example: ACT 
exams. 

 

EMBEDDED ASSESSMENT—a 
means of gathering information 
about student learning that is 
built into a natural part of the 
teaching-learning process.  Of-
ten used for assessment pur-
poses in classroom assignments 
that are evaluated to assign 
students a grade. Can assess 
individual student performance 
or aggregate the information 
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“Assessment” from the 

Latin root assidere, 

which means to sit 

beside.  

Upcoming  

Assessment Conferences 

October 30/31 Indianapolis, IN –2006 As-
sessment Institute 

November 12/13/14 Washington , DC— 
CAS National Symposium on Standards, 
Self-Assessment, and Student Learning Out-
comes 

February 7/8/9/, Lisle, Illinois—HLC As-
sessment Workshop 


