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Criterion Three: Student Learning and  
Effective Teaching
Casper College provides evidence of student learning and teaching effectiveness 
that demonstrates it is ful•lling its educational mission.
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Student learning is the central statement in the Casper College 
mission. Successful teaching and student learning are evident at 
Casper College. Transfer rates are high and career objectives are 
met consistently. As a community college with open admission, 
Casper College is able to provide education to a diverse body of 
students with a broad foundation of educational experiences upon 
which they can build academic or career successes.

Having full-time faculty members is a priority for Casper College. 
For the fall semester 2008, full-time faculty taught 75 percent of 
the course sections offered and generated 82 percent of the FTE. 
A summary of FTE generated by the different faculty groups is in 
Appendix 301.

Introduction
Objectives are the foundation of student learning and learning 
outcomes are the measuring stick used to determine if objectives 
are being met.

The learning outcomes for all Casper College’s courses, 
programs, certi•cates and degrees are a re•ection of the Mission 
Statement. “With the mission of student success, Casper College 
provides educational opportunities to provide quality of life and 
sustainable community building and citizenship.” The college 
views the mission not as a static statement that may be updated 
each decade but as a credo for the institution. Assessment is 
viewed as an organic process present when faculty develop 
and change courses which can stand alone or be integrated 
into programs of study. A commitment to the development of a 
“culture of assessment” continues and has progressed over the 
last several years. This commitment shows when Casper College, 
as an institution, asks itself the question, “Why are we doing the 
things we do?”

This self-study shows the following:
• The results testify to the achievement of the college’s stated 

goals for learning.
• The results enable the college to strengthen and improve the 

capacity for student learning.
• The results have credibility with the faculty responsible for 

creating effective learning environments.

Prior to examining the proofs, it is necessary to address issues 
raised in the institutional response to the 1999 NCA site visit 
and the Assessment Update report done in 2002-2003. The 
institution decided to focus on emphasizing the importance of 
assessment to newly-hired faculty. New employees are initially 
told of the college’s commitment to continual improvement in 
student learning. A condition of hiring is a willingness to measure 
student learning and to make appropriate adjustments in courses, 
programs and instructional methods. While it is true that some 
faculty continue to resist the assessment process, the vast 
majority show a clear commitment; enough to create assessment 
as a culture for the college as a whole.

Casper College’s goals for student learning outcomes are clearly stated 
for each educational program and make effective assessment possible.Core Component 3-A:  
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Changes at the highest levels of Casper College’s administration 
have had a great impact on the development of a culture of 
assessment. With the new administration came a transition from 
a half-time position of assessment coordinator to the creation and 
hiring of a Director of Assessment with a full-time administrative 
assistant, work-study help, and a self-contained budget. The 
Director of Assessment was quali•ed with outstanding education, 
training, and experience in assessment to monitor process and 
progress. The Director made huge strides in getting the campus 
involved in assessment and becoming excited about it. Since then, 
the Director’s position has changed hands with the resignation 
of the •rst full-time director followed by the resignation of the 
replacement. The position is currently vacant, with applications 
being accepted.

The •rst Director of Assessment provided workshops for the 
faculty, staff, and administration. In addition, committees 
to monitor assessment were created to keep awareness of 
assessment prominent in the campus culture, not only for the 
academic arm, but also for the campus as a whole.

Casper College’s learning outcomes are a re•ection of the Mission 
Statement and follow these general principles:

• Assessment is faculty driven but is a responsibility of all 
employees.

• Assessment includes not only empirical data but also 
information of a qualitative nature.

• Multiple measures are used in the assessment of the 
college’s mission, vision, and goals.

• Assessment is critical to the welfare and learning of the 
student.

• Assessment is used to institute change and improvements.

Degrees and assessment
Casper College offers more than 100 majors ending in an 
associate’s degree or a certi•cate. Assessment plans for each 
program are available with Department Chairs and Division 
Chairs. With the purchase of WEAVEonline, the goals and 
objectives as well as the assessment plans are being transferred 
over to the web. The goals and techniques to measure the 
goals are used to establish the outcomes at the course level. As 
the courses required for a degree or certi•cate in a major are 
completed, the goals and outcomes for the degree or certi•cate 
program are also completed.

General education has a set of goals and outcomes. The classes 
within the general education curriculum are used to ful•ll the goals 
of general education. On its own, no individual class can achieve 
all of the goals and outcomes set forth by general education. But 
the compilation of a number of classes will allow the students to 
ful•ll the expectations. More detail on general education can be 
found in Criterion Four.

Faculty evaluate courses using a broad range of measures, 
including but not limited to, monitoring speci•c examination 
questions, evaluation of portfolios, and success in advanced 
course work.
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Student assessment
Students are evaluated using written work, examinations and skills 
tests. The CAAP test and more recently the Community College 
Survey of Student Engagement (CCSSE) are being used as 
additional tools to assess student engagement at Casper College. 
Students are evaluated through observation of skills in lab and 
clinical settings. Critiques of student work done by other students 
are another form of assessment.

Major measures of success are how well students succeed after 
transferring to other colleges, how they perform on certi•cation 
exams, and their job placement after graduating from Casper 
College. Feedback from employers is also evaluated to assess 
how well the college is ful•lling the needs of the employer as well 
as the training of the student.

Student evaluations are used in continuing education to determine 
the effectiveness of noncredit courses. In addition, employer 
comments are solicited to be sure the employee is trained to the 
satisfaction of the employer.

Annual reports from the University of Wyoming (UW) include 
transfer data for students from the state’s seven community 
colleges. Casper College is able to determine how its students 
that transfer to UW are performing. Casper College transfer 
students consistently receive higher UW GPAs than native UW 
students. Casper College transfers more students to UW than any 
other post-secondary institution. Faculty from all the community 
colleges meet with their UW program counterparts to discuss 
student outcomes and curricula.

Through the mandate of the Wyoming State Legislature, the 
Wyoming Community College Commission addresses a set of 
core indicators. These core indicators are listed below. Legislation 
proposed for the 2009 session may revise the following core 
indicators:

• Graduation rates – Records and tracking are maintained by 
the institution.

• Passage on licensing tests – Results are kept in department, 
division and institutional of•ces.

• Transfer rates – Rates are maintained in the records of•ce.
• Placement rates – Rates are maintained in the placement 

center and at the program and division levels.
• Instructional data – The range of testing required by the state 

mandate includes, for example, CAAP test data and the 
tracking of DVST students into subsequent course work.

• Specialized testing done by nationally recognized certi•cation 
exams, e.g., the Business Division uses Microsoft, Cisco, and 
Hospitality Management tests.

Faculty drive assessment process
When individual instructors develop outcomes and assessments, 
they use factors such as accreditation agencies, national 
professional standards, local area requirements, and personal 
goals they have for their students. The instructor considers 

Michael Donnini, CC to UW  
transfer student
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input from community advisory boards and committees, from 
prospective employers, and from transfer institutions. In some 
cases, such as the Education Department, student surveys 
help provide an additional perspective. Faculty memberships 
in professional organizations help faculty stay current in their 
disciplines so they can constantly improve and update their 
programs.

An additional assessment tool used by the faculty is articulation 
meetings with high school colleagues. Meetings concerning high 
school programs and those corresponding programs at the college 
foster consistency and student success.

The Department of Continuing Education also evaluates noncredit 
programs. Class evaluations are mailed to the students after the 
completion of each class. Online surveys are emailed to workshop 
and conference participants. Continuing education staff and 
instructors review the evaluations and make appropriate changes.

In addition to the assessment guidelines set forth by the Higher 
Learning Commission, some individual programs and degree 
programs are measured by speci•c accreditation agencies, listed 
in earlier chapters.

Taken together these tools provide an ongoing process for the 
faculty to assess the outcomes of courses, programs, certi•cates, 
and degrees at Casper College.

Assessment challenges
In 2005 the Wyoming Distance Education Consortium (WyDEC) 
adopted Quality Matters (QM) (www.qualitymatters.org) as a 
set of standards for assessing distance classes. Six classes at 
Casper College were evaluated in-house on a volunteer basis 
using the rubric created by QM. The standards were integrated 
into the curriculum of a class used to help teachers learn to teach 
online (ITEC 2370: Teaching Online with WebCT). However, the 
number of classes utilizing the standards was not very large when 
compared to the number of classes taught online.

Assessment of online classes has been prioritized. A student 
evaluation of online classes was initiated on a large scale in 
2008 with excellent response rates; a vast improvement over 
previous assessment efforts has been made. However, a peer 
review process should also be in place. Not only does this allow 
for some screening by a knowledgeable eye, but it also educates 
both the assessor and the instructor of the class being assessed 
in the andragogical practices of distance learning classes. A 
new position has been created in the Department of Distance 
Education with this process in mind.

The college’s •rst class taught exclusively online is ITEC 2370, 
Teaching Online with WebCT. This class did not exist in a 
traditional classroom and so seat time was never established to 
determine the credit-hour value it should be given. Currently, this 
value is established by the instructor, but that may not always be 
accurate when a class has no traditional counterpart or even a 
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similar class that can be used as a gauge. Establishing a set of 
criteria for determining credit hour values for “online only” classes 
is a major task to be completed by the college’s curriculum 
committee.

Other challenges
Student success in one course that has a prerequisite of another 
course is not monitored uniformly across campus. Nor are the 
goals for the prerequisite course necessarily created with the 
input of the succeeding course, especially when the two courses 
are not in the same department or division. Some interdivisional 
communication should be supported to reconcile the requirements 
of a class or program that are dependent upon an outside entity. 
One method of keeping this channel open is to establish a 
learning community, even at a limited level, to instruct the teachers 
as well as the students about why one course depends upon the 
other.

Introduction
Effective teaching begins and ends with effective faculty. Casper 
College is •rm in its belief that an extremely strong base in full-
time faculty will yield better support for student learning and 
the student’s college experience. Unlike many other two-year 
colleges, well over half of the Casper College instructors are 
full time. Over 80 percent of Casper College’s FTEs (Full Time 
Equivalencies) are taught by full-time faculty. This further supports 
the college’s prioritization for full-time teachers. 

Faculty support and evaluation
The Mentoring Committee serves as a support group for all new 
faculty members. This group is made up of experienced faculty. 
Through formal and informal meetings, issues are addressed 
to facilitate the new instructor’s transition into the faculty body. 
Mentored faculty members are introduced to the wide variety of 
college resources available to them and to the students. Some 
planned committee activities include a monthly meeting with a 
different division on campus. Additionally, faculty members meet to 
discuss issues of advisement and student learning.

Other areas of support available for faculty to access professional 
development include faculty development funds, faculty 
sabbaticals, and innovation grants. Faculty development is 
encouraged and funding is available to faculty through fall, spring, 
and summer semesters. The amount of funding for professional 
development is determined each semester by the Casper College 
budget. The Faculty Senate sets the amount allowed per instructor 
request and manages the funding of awards. Currently, faculty 
can apply for funding in the amount of $500 per year during 
the fall, spring, or summer semesters. (Additional professional 
development funding is available within departmental budgets, 
innovation grants and contingency funds). 

Casper College values and supports effective teaching.Core Component 3-B:  
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Faculty sabbaticals are offered to full-time faculty through an 
application process. To be eligible, faculty must have completed 
six years of consecutive employment at Casper College. The 
applications are reviewed by the Faculty Senate and the approved 
applications are then forwarded to the college President and to 
the Casper College Board of Trustees. The board makes the •nal 
decision on which faculty receive a sabbatical. Appendix 404 
shows a listing of sabbaticals awarded.

Additionally, Casper College bene•ts from numerous grant awards 
which are also available to faculty for professional development. 
Some examples include innovation grants, faculty sabbatical, 
tuition at UW, and support from the Central Wyoming Board of 
Cooperative Education Resources (BOCES) for educational 
tuition, fees, and book expenses.

The innovation grant, set up by Casper College President Dr. 
Nolte in 2006, is an open grant for faculty and staff. Applicants 
can apply for up to $10,000, which can be used for training, 
equipment, new courses, and programs that bene•t Casper 
College in an innovative fashion. Many of the college’s employees 
have taken advantage of these grants and more than a quarter of 
a million dollars has been awarded to projects. A complete listing 
of awarded innovation grants is available in Appendix 302.

There are three faculty evaluation processes. These include 
the probationary evaluation, continuing contract evaluation, 
and adjunct evaluation. New full-time instructors who are on a 
probationary contract are to be evaluated in every class each 
semester for three to •ve years, until they receive continuing 
contracts. These evaluations are shared and discussed with the 
probationary faculty by the Division Chair during the semester 
following their evaluation.

Continuing contract instructors are evaluated by students in 
one class per year. Every three years, the continuing contract 
instructor is also evaluated by peers and/or Division Chairs and 
by students in every class during one semester, as stated by 
the Casper College 2005 evaluation policy. These evaluations 
are reviewed annually, during the following semester, to provide 
feedback on instructional strengths and areas to be improved. 
Evaluation of adjunct faculty is done by the Division Chair or the 
Department Chair each semester. Feedback on these evaluations 
is given to the adjunct faculty during the next semester.

Recognition and promotion of excellence
Outstanding teaching is valued and recognized at Casper 
College. Awards, sponsored by students and donors recognize 
excellence in teaching and community involvement. The 
Rosenthal Outstanding Educator Award is given annually through 
a portfolio submission process reviewed by the Salary and 
Bene•ts Committee, a subcommittee of the Faculty Senate. 
This award recognizes excellence in teaching along with strong 
community and professional involvement. The award was created 
by Jack Rosenthal through an endowment to the Foundation. 

Student-curated art exhibit funded by 
an Innovation Grant
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Mr. Rosenthal, a local broadcasting executive, wanted to show 
his commitment to teaching and belief in a strong and quality 
education. He chose to demonstrate this by setting up an award 
for two quali•ed Casper College faculty. Nominees are made by 
Casper College faculty or administration. The members of the 
salary and bene•ts committee, using a pre-de•ned set of criteria, 
then choose the two faculty members who will receive the award 
that year. The two Casper College faculty members who receive 
the award also receive a monetary honorarium and the opportunity 
to attend the Great Teachers Conference in Hawaii.

The Judith Bailey Scully award was established to honor faculty 
who demonstrate academic excellence as characterized by 
Judith’s outstanding accomplishments as a Casper College and 
University of Wyoming student. After winning honors from Casper 
College, she took her degree from the University of Wyoming 
only three years after graduating from NCHS. She then went on 
to quickly win accreditation in the prestigious New York School 
system. She has also made major contributions to post graduate 
level education by co-organized research colloquia throughout the 
Rocky Mountains. She is the daughter of Jim and Audrey Bailey 
who have been major supporters of universities throughout the 
west and is the niece of Walter Bailey one of the founding fathers 
of Casper College.

The National Institute for Staff and Organizational Development 
(NISOD) Faculty Excellence Award is given to outstanding faculty 
from Casper College. The only criterion is “excellence,” which can 
be de•ned in a variety of ways. Nominations are solicited from the 
Division Chairs and reviewed by the Administration. The recipients 
are announced to the campus community via an e-mail message. 
This is followed by inclusion in the Campus Weekly publication 
and by announcements at the following Pre-Board and Board 
meetings that month. Recipients are encouraged to attend the 
annual NISOD conference in May in Austin, TX for acceptance of 
their awards if they so desire.

The Phi Theta Kappa Teaching Award is awarded annually. 
Recipients are nominated by student members of the Casper 
College Phi Theta Kappa (PTK) Alpha Zeta chapter. Each month 
a Terri•c Learning Coach (TLC) is chosen. The TLC is then given 
recognition by the Vice President of academic affairs with a 
surprise visit to one of the recipient’s classes. The recipients of the 
TLC award comprise the nominees of the annual PTK Teaching 
Award. The winner is announced at the spring graduation 
ceremonies. 

Casper College also recognizes all full-time employees with 
the Longevity Award. This award is for full-time employees who 
have worked at Casper College for 10, 15, 20, 25, and 30 years. 
The Rosenthal Award and the Longevity Award are presented to 
employees at the annual Awards and Retirement Dinner each 
spring semester and announced in campus publications. The 
winners of the Rosenthal Award are also published in local papers. 
In addition, one of the two winners is nominated for the Wyoming 
Association of Community College Trustees award the following 
year. A complete listing of faculty awards is in Appendix 303.
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Center for Excellence
For many years Casper College has had excellent initiatives 
addressing a variety of teaching and learning concepts. The most 
memorable of those was the Network for Teaching Excellence 
program established several years ago. That program, as well 
as other, similar efforts combined with a signi•cant number 
of surveyed faculty comments indicated a desire to improve 
collegiality as well as to emphasize academic excellence. 

All of those factors suggested a need to create a center that 
would promote and coordinate such efforts. This center required a 
physical location, a budget to support activities, and an employee 
assigned to the center to aid in coordinating efforts to promote 
excellence in teaching and learning. The Center for Excellence 
was created in 2008 as a direct result of this self-study process 
and offers its resources to all Casper College employees, 
including faculty, staff and administration. The mission is “to 
cultivate a campus climate that recognizes, values, and promotes 
excellence in lifelong learning.”

Establishing a Center for Excellence improves instructional 
quality and campus communication. Action items identi•ed in the 
Strategic Plan which are relevant to this project are:

• Improving retention, graduation, and student success rates
• Enhancing the use of current pedagogies and technologies
• Encouraging excellence in advising and support services for 

students
• Utilizing, maintaining and improving college facilities and 

equipment
• Leveraging vision of campus community and promoting 

communication
• Providing opportunity for leadership 

A center Advisory Board was created to support and publicize the 
center. Some of its activities to date include:

• A campus awareness of the center was created through 
sponsorship of the “Walk to Wellness” program in the fall of 
2007. Ninety-seven employees signed up for the program.

• The center co-sponsored a lunch at the end of the spring 
semester with the Mentoring Committee designed to gather 
“mentees” and mentors together to learn what had gone right 
during the mentees’ •rst year or •rst semester teaching at 
Casper College, and what could have been done to improve 
that experience.

• The center initiated the videotaping of award-winning 
instructors’ oral histories. These tapes will be transferred to 
DVDs that can be shared with any who are interested.

• The center co-hosted a meeting with the Mentoring 
Committee in August, 2008 for all new college employees and 
prepared book bags •lled with welcoming items as well as 
introductory information to Casper College employees would 
•nd useful. 

Center for Excellence
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• In September the center sponsored a teaching idea 
exchange, Great Ideas for Teaching Students (G.I.F.T.S.). 
Presenters were current faculty from across campus who 
volunteered to present a great teaching idea.

• Book/Share discussion: This group read “A Leader’s 
Legacy” by Kouzes and Posner and “Effective Leadership 
Communication” by Higgerson and engaged in chapter 
discussions. 

• Supervisor Training: This group reviewed human resources 
topics and the legalities behind them.

• Moodle Training for all users of WebCT was on-going for the 
fall 2008 semester and continues through the end of 2009.

• Weave Training: Faculty were trained on the use of 
Weaveonline as an assessment tool.

• Advising Basics for New Faculty and Adjuncts Informational 
Sessions: Admissions held three sessions to train new faculty 
and adjunct faculty in the advising and registration processes.

• NISOD Webinar – Learning Communities: The webinar was 
presented to introduce faculty to Learning Communities.

• Service Excellence: Bridging the Generations was held in 
January 2009. Twenty staff members were invited to attend 
the initial session with another 20 to follow after the survey as 
to the usefulness of this presentation is compiled. 

Leadership Institute
Being a forward thinking institution, Casper College has a 
Leadership Institute in place to train and develop future leaders. 
Employees are recommended to this program by their supervisors. 
The President and the coordinators then review the applications, 
and select each year’s class. Anyone is eligible to apply but 
class size is limited to 14-15 people. Once the applications 
have been received, the President selects the group trying to 
keep it balanced in terms both of employment classi•cation and 
departmental representation. This institute is a year-long process, 
during which the future leaders learn about how the college 
functions, the way the college is funded, the accreditation process, 
curriculum, Meyers-Briggs personality styles, and many other 
topics chosen to develop diverse and strong leaders.

Opportunities for improvement
Faculty evaluation procedures are speci•ed in the Polices and 
Procedures manual. Yet, not all instructors are evaluated by those 
guidelines. The administration of student evaluations generally 
follows the guidelines. However, peer and/or Division Chair 
reviews are not as well scheduled as the guidelines state. Either 
the procedure needs supervision, or it needs revision.

Professional development budgets have more than tripled, funds 
are still drained quickly each year. To increase ef•ciency of these 
monies the Faculty Senate could encourage the instructors that 
receive funding to share the bene•ts of their activity with the 
college as a whole. The venue falls perfectly into the vision of the 
new Center for Excellence. In this fashion, the money spent would 
have a larger impact.
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Introduction
Casper College is committed to providing attractive, healthy and 
functional facilities to enhance the learning environment. The 
Campus Master Plan was developed with input from the entire 
college community and integrates the goals of the college with 
speci•c strategies for development of its facilities and programs.

The college recognizes, however, that learning environments 
extend well beyond the traditional classroom and laboratory. 
Promoting student success through counseling, learning 
programs, and class scheduling is key. Effective interaction among 
faculty, staff, administrators, and students is critical, whether it 
occurs face-to-face or electronically. Equally important is the 
interaction between students and their peers. The college provides 
an environment that stimulates learning everywhere.

To present the extent of Casper College’s effort to create effective 
learning environments, this narrative will focus on three areas; 
student success, student life, and practical support systems.

Promoting student success through counseling
As an open-door institution, Casper College is committed to 
providing the support services required to enhance the learning 
experiences of its diverse population.

Academic advising continues to be the responsibility of the faculty 
and student services employees. Students with a declared major 
are generally assigned to a faculty advisor. Upon consultation 
with the student, a faculty member will use placement scores and 
academic transcripts to select a course of study and classes in 
which the student can succeed. New students and those without 
a major are often advised by trained student services employees. 
Advising days during the summer and an advising day set aside 
during both the fall and spring semesters allow opportunities for 
students to meet with the appropriate advisor in their desired •elds 
of study. Faculty of•ce hours provide continuing opportunity for the 
student and advisor to track progress toward the academic goals.

The professional counselors of the Counseling and Student 
Development Center offer additional student support by providing 
a wide variety of testing services. The Counseling Center also 
provides free, con•dential counseling for groups and individuals 
with the hope of resolving any issues that might interfere with 
educational and personal success.

The student success coordinator meets regularly with single 
parents to assist with •nancial support, make referrals for 
academic support and provide guidance and help as needed. 
Single parent families are invited to come together two to 
three times a year for special events and recognition with the 

Casper College creates effective learning environments. Core Component 3-C:  
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primary •nancial donor of the McMurry Single Parent Grant-in-
Aid program. For the past two years the McMurry program has 
provided more than $123,000 to 92 individual single parents for 
tuition, books, supplies and childcare. Neil and Doris McMurry 
contributed another $500,000 to the single parent permanent 
endowment which will be matched by the state.

Student success and retention has been a growing concern 
for Casper College as more students pursue postsecondary 
education; as a result, a Student Success Of•ce was formally 
established in 2007. With the designation of two full-time positions, 
retention efforts have expanded both in scope and quantity. The 
student success coordinator and specialist follow up by phone or 
in person with those students •agged as at-risk by faculty and staff 
through the retention alert system. They also coordinate retention 
efforts and outreach by housing, •nancial aid, GEAR-UP, and 
other areas of student services.

In 2008, the college piloted the innovative student success 
program MAP-Works — Making Achievement Possible from 
Educational Benchmarking. This comprehensive, online 
assessment and resource initiative targeted 500 •rst-year students 
and had a response rate of 56 percent. Program objectives 
include preparing staff to meet with students to better identify 
and address issues, empowering staff to identify students and 
intervene in a timely manner, educating students about transition 
issues, and providing data for benchmarking and informed 
institutional decisions. The Student Success Of•ce administered 
the program and preliminary results indicate a positive outcome.

In an unusual and aggressive effort to improve performance 
in math and English, two faculty members are in charge of 
coordinating efforts in math and English placement so that 
students are properly placed. The number of students enrolling 
at Casper College with low scores in either math or English is 
high. Over 28 percent of all students taking an English class 
for the •rst time at the college were placed in a remedial class. 
Placement is determined by scores on the ACT, SAT, or Compass 
Exams. Similarly, over 55 percent of students entering a college 
math class for the •rst time were placed in remedial mathematics. 
Appendix 304 details these statistics. In order to assist these 
students in their academic endeavors, resources are made 
available to them to supplement their classroom experience. 
Resources include the Writing Center, the Peer Tutoring Program, 
and the Mathematics Learning Center. The English Lab works 
closely with students to assure they are able to read at a college 
level. The Writing Center works to help students write at a higher 
level, and the Mathematics Learning Center works with students to 
prepare them for college level mathematics. The peer tutor works 
with students in several different subject areas.

Single parent scholarship reception 
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Student success through learning programs
Casper College pays close attention to new trends in education 
that could bene•t its students. The Mathematics Learning Center, 
the English Lab, and the Writing Center are excellent examples 
of educational ideas that have passed the test of time and are 
still utilized by the college’s students. New ideas have also been 
adopted by the college. Since the last accreditation Casper 
College has implemented several student development programs, 
including Learning Communities, Service Learning (covered in 
Criterion Five in more detail), the Veritas Honors Institute, the First 
Year Experience, and international education.

Learning Communities were implemented in 2006. Students 
develop peer connections for mutual support as they study 
together as a group in two or more classes. Past Learning 
Communities have combined such classes as Basic Writing I with 
Pre-Algebra Arithmetic, Basic Writing II with Elementary Algebra, 
and Film (from the Communications Department) with Basic Video 
Production (from the Art Department). The effectiveness of this 
program will be assessed by carefully tracking the progress of its 
students.

The Veritas Honors Institute, implemented for the fall semester 
2007, seeks to meet the educational needs of highly motivated 
students of exceptional ability. The invitation-only program 
includes multi-disciplinary seminars, •eld trips, social gatherings 
and other activities designed to stimulate intellectual growth. The 
program has taken off at an unexpected rate.

The First Year Experience initiative is an effort to prepare new 
students for success in college. In January of 2008, John 
Gardner from the Foundation of Excellence in the First College 
Year inspired the initiative with an in-service for all faculty and 
staff. As a result, a First Year Experience (FYE) committee was 
formed. The goals of FYE include increasing student success 
and persistence to the second semester and into the second 
year of college and improving preparedness for future academic 
coursework. The program tries to foster a connection between the 
student’s educational and life goals, to integrate living and learning 
opportunities on campus, and to create a sense of community 
among •rst-year students. The FYE committee meets about four 
times per semester to address these goals.

A revised and more comprehensive New Student Orientation 
program was the •rst outcome of the FYE initiative. More than 300 
new students participated in a half-day orientation prior to the fall 
2008 semester. Evaluation results from 267 attendees indicated 
the program was very helpful; speci•cally the individual sessions 
were rated good or excellent by 89 percent of the students (see 
Appendix 305).

Casper College has one of the largest selections of world 
language offerings in the state, as well as a focus on expanding 
the students’ knowledge of other cultures. Numerous international 
travel experiences are part of various college curricula. Recent 

English Lab

New student orientation
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destinations include Kenya (biology), the Galapagos Islands 
(biology), and Greece (theatre). Casper College is successful 
in attracting students from foreign countries, with 15 countries 
currently represented. More information on the international 
studies is available in the Criterion One description of diversity.

The Peer Tutor Program offers assistance to students in any 
class at Casper College. Students with an expertise in a subject 
area are professionally trained to tutor other students in individual 
learning sessions. Students requiring help in any number of 
subject areas are matched with trained tutors in that subject. 
Assistance for online students is also available. This service is 
offered at no extra cost to the student.

The Early Childhood Learning Center (ECLC) provides early 
childhood education and childcare services for children, age infant 
to kindergarten, who are members of the college community. The 
ECLC also provides parent education programs and serves as an 
educational laboratory for students in education programs, and as 
a lab site for Casper College and University of Wyoming/Casper 
College Center classes. The ECLC was recently accredited by the 
National Association for the Education of Young Children (NAEYC) 
through May 2013. The NAEYC credited the Early Childhood 
Learning Center for being one of the •rst programs in the country 
to earn the group’s accreditation under the new criteria. Doris and 
Neil McMurry contributed another $500,000 to be matched by the 
state to support the ECLC.

Student success through class schedule and 
delivery format
Since the economy of Casper and Wyoming is strong and jobs 
plentiful, the college is responsive to making course offerings 
accessible and convenient to working students. In order to 
contribute to an effective learning environment, the college 
considers student work schedules in its scheduling of classes. 
As a result, the college has increased the number of evening, 
distance, and high school-site offerings.

The following table illustrates the percentage of fall 2007 FTE by 
type of course and the time of day that course was offered:

A “mini-mester” was implemented during the three weeks between 
the spring and summer terms to give students the ability to earn 
credit in a concentrated block of time. During the summer of 2007, 
38 courses were taught during the mini-mester accounting for 10 
percent of the total summer FTE.

Fall 2007 FTE  
by Course Type

Morning classes 1482.00 45.5 percent

Afternoon classes 738.18 22.7 percent

Evening classes 395.42 12.1 percent

Distance Education 411.99 12.6 percent

Courses at the high schools 109.71 3.4 percent

Other (ind. study, TBA, etc.) 105.92 3.3 percent

Weekend 14.24 0.4 percent

Mini-mester cinema screen ad
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The ef•ciency of computer-based instruction has driven many 
changes in the way courses are taught. Substantial growth 
in the area of distance education has occurred in the past 10 
years, primarily via Internet courses. Many other courses have 
incorporated a course management system to enhance the 
learning environment. During the fall semester 2007, 63 face- 
to-face courses were using the WebCT course management 
system. See Appendix 306 for a complete listing. Using the 
course management system (WebCT or Moodle) allows students 
to access class information and the instructor any time of day or 
night. The instructor can make more information and electronic 
resources available to the student in a central location. Class 
notes and discussion can be housed in the course management 
system and accessed at different times.

Casper College continues a tradition of facilitating internships 
and cooperative work experiences as a critical component of 
vocational education. These opportunities have expanded into 
academic areas such as social sciences and the arts, giving 
students •rst-hand experience with the characteristics of their 
chosen •eld of study. The increased need for customized training, 
continuing education and certi•cation by local and regional 
professionals has been addressed by an expanded Continuing 
Education Division and its Center for Training and Development. 
More information on this department is in Criterion Five.

Student life: Activities, housing and career services
Student organizations provide the opportunity for students to 
interact with others who have similar interests or backgrounds. In 
addition, students have the opportunity to participate in activities 
ranging from athletics to student government to the arts. A new 
student center that would house activities has been a top need 
and priority, and funding is now in place with the passage of a 
general obligation bond issue for the college in November 2008. 
In the Campus Master Plan, a student center would be combined 
with a University of Wyoming/Casper College Center in a four-
story building centrally located on campus. Student activities and 
locations for community gatherings are currently scattered over 
the campus as the previous student center has been taken up for 
classroom space.

Housing for students and families is available on the Casper 
College campus for those who wish to take advantage of the 
convenience and collegial experience of residential life. On-
campus resident students are encouraged to interact and stay 
involved in campus life through a variety of activity programming. 
The Campus Master Plan has highlighted the college’s need for 
updated student housing and preliminary steps have been taken 
to develop and construct new facilities. Architectural plans are 
under consideration and new campus-wide meetings are planned 
to discuss the best possible location for new residence halls.

Student housing



84 Criterion Three84

The Career Center provides assistance to alumni and current 
students seeking either on-campus or off-campus employment. 
The center provides services that include arranging job interviews, 
assisting with resume development, job postings, and access to 
transfer and career information.

Practical support systems: Health, security  
and disabilities

Student Health Services
Providing the ideal learning environment includes addressing the 
health and safety needs of students. The Student Health Services 
Of•ce is staffed by a registered nurse who provides a wide range 
of free services designed to alleviate health concerns that interfere 
with the educational process. Some of the services include 
wellness education, information and referrals, routine testing and 
evaluation, as well as immunizations at a reduced cost. Additional 
services of resident physicians are also available to students at 
designated times each week. This service is used by hundreds of 
students each month. A copy of several monthly reports can be 
found in eAppendix 307.

Security
Casper College maintains its own proprietary security force as a 
resource for the students, faculty and staff. The campus security 
of•cers are on duty 24 hours a day, seven days a week, including 
holidays. While they are responsible for enforcing Casper College 
regulations and the Student Code of Conduct, their primary role is 
that of a service provider as is evident by their department motto: 
“Committed to Service.” Among the assistance that they render 
to the community are car jump-starts, vehicle unlocks, access to 
areas after hours by authorized persons, safety escorts, and patrol 
of the residence halls.

The campus security of•cers are trained in CPR, •rst aid, and 
crisis intervention, and will begin receiving training in additional 
areas during the 2008-2009 school year. While they are not 
peace of•cers and do not carry •rearms, several campus security 
of•cers are retired law enforcement of•cers or come from other 
sectors of the public safety profession. Many hold degrees from 
Casper College or other institutions. The campus security staff 
is an invaluable and integral part of the student services team 
and strives to support the academic mission of the College by 
performing their duties in a professional manner.

Disabilities
Casper College follows the Americans with Disabilities Act and 
Section 504 of the Rehabilitation Act in providing services and 
accommodations to students with disabilities. While it is the 
college’s responsibility to notify students of services and how to 
access them, it is the student’s responsibility to self-identify and 
request accommodations. Accommodations are determined on an 
individual basis according to required documentation of disability. 
Services provided through the Of•ce of Accommodative Services 
include but are not limited to:

Alumnus Steve Welch
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• Assistance in completing the admissions process
• Academic advising
• Career counseling
• Classroom accommodations (sign language/oral interpreters, 

note takers, readers, appropriate seating arrangements)
• Alternate testing, taped text information, print materials in 

alternate format (Braille)
• Referral to resources on and off campus
• Use of assistive technology (screen readers, scan and read 

programs, assistive listening equipment, adaptive keyboards, 
zoom text, voice recognition programs, tape recorders, spell 
checkers, laptop computers)

A chart showing the students served by the Of•ce of 
Accommodative Services and the equipment available on campus 
can be found in Appendix 308.

Opportunities for improvement
As stated earlier a student center is high on the list for the 
Campus Master Plan. There is no central location for student 
activity and student gathering. A student center will bring that 
place to the campus for resident and nonresident students alike, 
creating a relaxed place for students to study and socialize. 
The student center will improve the learning environment of the 
campus and bring together in one location the many student 
organizations, including the student newspaper and clubs. Efforts 
to secure funding and get permission to build from the State 
Legislature are well underway, and received a boost in 2008 when 
the community approved a bond issue to raise money toward 
the center and other campus buildings. Finalizing a design that 
will best •t the needs of the student population will also pose a 
welcome challenge. The University of Wyoming has agreed to 
help fund this building as a partnership arrangement to house 
University of Wyoming/Casper College Center programs in half of 
the proposed four-story building. 

Summer enrollment numbers, though increasing, could be much 
higher. A concerted effort to evaluate class offerings to better 
serve student needs and to make students aware of these 
offerings is needed.

The mini-mester allows students to take a class in a compressed 
three-week time period. The Higher Learning Commission 
stresses the assessment of time compressed classes. A close 
examination of the mini-mester is in order. The effectiveness 
of these shortened classes should be measured against their 
traditional counterparts to assure they are achieving the same 
outcomes. The same may be true of other summer classes, 
especially in light of the number of students attempting to take 
more than 12 hours in a given summer term.
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Introduction
Casper College provides an array of learning resources that 
support student learning and effective teaching. These resources 
are re•ective of the college’s Mission Statement to be responsive 
to the learning needs of the diverse communities served and 
of the Vision Statement by delivering outstanding educational 
services promoting lifelong learning. Because the college enjoys 
unusually strong •nancial support from a vibrant community based 
on a minerals economy, its physical resources are extraordinary 
for an institution of its size, from a well-endowed library to the Tate 
Geological Museum. The museum appropriately displays and 
allows student involvement with priceless minerals and fossils 
found in Wyoming and imported from around the world.

To make learning resources an integral part of a student’s 
education, Casper College has invested in appropriate materials 
and equipment, provided the staff to maintain these resources, 
trained students in their use, and provided assistance when it is 
needed.

The Goodstein Foundation Library
The Casper College Goodstein Foundation Library occupies an 
exceptional building that houses a collection of more than 120,000 
books and bound periodical volumes and access to some 30,000 
full-text journals accessible through 70 databases available on 
the library website. While the library is designed and developed 
primarily to support the college curriculum, it is undergoing a 
transition to become an increasingly important information and 
cultural center. The library has an important history on campus 
and is essential to the core mission and future of the college. The 
Goodstein Foundation Library helps students, faculty and the 
Casper community navigate the complexities of the information 
world to •nd and use accurate and authentic information. This is 
encouraged by reference services and an extensive program of 
library instruction delivered by the library faculty in collaboration 
with the college faculty from various disciplines.

Students and faculty also have access to the holdings of libraries 
across Wyoming through the Wyoming Libraries Database 
(WYLD) network, as well as other libraries around the world 
through the power of information technology and interlibrary loan 
services. Casper College distance education students are guided 
through library access with instructions on the library website 
under “Library Services for Distance Education Students.”

Support for the library from the state is outstanding. The 
Goodstein Foundation Library participates in the Wyoming 
Academic Libraries Consortium along with the other Wyoming 
community college libraries, the University of Wyoming libraries, 

Goodstein Foundation Library

Casper College’s learning resources support student learning  
and effective teaching.Core Component 3-D:  
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the Wyoming State Library, and the Wyoming Community College 
Commission. Special legislative funding ($2.8 million in 2006 for 
the biennium; $2.4 million in 2008 for the biennium) supports the 
work of the consortium, which includes:

• Library resources purchased for the direct bene•t of students 
on the college campuses to support new, existing, and 
distance education programs.

• Cooperative/collaborative purchases of electronic networked 
information resources for use within the consortium.

• Development of collaborative information literacy tutorials, 
information access assessment tools, and public relations/
publicity material.

Greater effort and resources should be invested in helping 
faculty and students understand the critical importance of the 
library’s intellectual resources in the educational process. The 
information resources available in the library’s print collections and 
electronic databases far surpass the basic information delivered 
in textbooks, lectures and the Internet, and can contribute 
signi•cantly to a student’s ability to learn, think, reason and make 
life-changing decisions.

Tate Geological Museum
The Tate Geological Museum was founded in 1980 through a gift 
from Marion and Inez Tate. One of a minute number of geology 
and paleontology museums in Wyoming, the Tate houses a 
collection of more than 3,000 fossil and mineral specimens. 
Included among the mineral specimens is an excellent meteorite 
collection. In an article published in the February 1, 2000 issue of 
Money Magazine, Paul Lukas wrote, “This museum, the smallest 
on the list, makes up in intimacy what it lacks in scope, with an 
extremely friendly staff that encourages hands-on interaction with 
the collection. Visitors can also view the prep lab, where scientists 
work on the latest •nds from Wyoming.”

The mission of the Tate Geological Museum is general education 
in the geological sciences. This includes an emphasis on the 
importance of fossils and minerals as they apply to everyday life 
and understanding past environments. To accomplish that mission 
the Tate hosts a large number and variety of events throughout 
the year. This list includes open houses, •eld work classes, an 
annual conference, a Saturday Club for children, museum tours, 
and scavenger hunts. A listing of outreach events and museum 
attendance numbers can be found in Appendix 309. A link to the 
Tate’s web page is below: 
www.caspercollege.edu/tate

Werner Wildlife Museum
The Werner Wildlife Museum’s mission is to provide an opportunity 
for students as well as the residents and visitors for quality 
educational experiences relating to the classi•cation, abundance, 
distribution, ecology and conservation of Wyoming’s indigenous 
vertebrate wildlife. The focus of the museum is vertebrate wildlife 
indigenous to Wyoming; although there are numerous animals 

Tate Geological Museum

Werner Wildlife Museum
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displayed that do not occur in Wyoming, including specimens from 
Asia, Malaysia, Africa and Europe, and other locations around the 
world. The museum provides quality educational experiences for 
both students and the general public with thousands of people 
from all 50 states and 35 foreign countries touring the museum 
since its •rst full year in 1971. Casper College students enrolled 
in biology, ornithology, mammalogy, and a variety of other courses 
utilize the museum to enhance their studies.

English Lab
The Casper College English Lab, housed in the Strausner Student 
Center, provides students and members of the community with 
opportunities for improvement of their language and study skills 
to the level required for work or college-level courses. The lab 
provides nontransferable credit courses in both lecture and lab 
formats to allow for a broad range of learning styles. Courses 
are offered at various times during the day and evening to give 
students a choice of times and methods of instruction (group or 
individualized).

A variety of learning methods, materials, and class schedules are 
available to accommodate students’ learning styles, disabilities, 
educational disadvantages, and work and family requirements. 
Courses are offered in areas of reading, basic writing, grammar, 
vocabulary building, spelling improvement, and listening and 
study skills. Classes in English as a Second Language are also 
available for students wishing to improve their English skills.

The lab also offers assistance on a drop-in basis for students 
referred to the lab by an instructor to obtain help with a particular 
grammatical concept or organizational problem on a written 
assignment. Other services available in the lab are diagnostic 
testing and assessment for reading, writing, vocabulary, learning 
styles and screening for scotopic sensitivity. The lab provides 
a safe learning environment for all students with respect for 
con•dentiality and individual differences. A record of students and 
hours served by the English Lab is available in Appendix 310.

Math Learning Center  
The Math Learning Center (MLC) at Casper College provides 
walk-in tutoring for the entire spectrum of math classes. The MLC 
also has student tutors who can assist with other physical science 
subjects such as physics, chemistry and engineering. When 
necessary, the staff will call on help from available instructors 
when a dif•cult question is posed.

Complete solutions manuals are available for a majority of the 
classes and may be used in the MLC to check student work. 
Videos/CD’s that are provided by the publishers to accompany 
textbooks are available for checkout. In addition, lists of helpful 
websites, handouts and supplemental worksheets are available 
upon request.

Math Learning Center
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A computer lab is available for student and instructor use. These 
computers have math-speci•c programs available such as Maple, 
MatLab, and Geometer’s Sketchpad. Students in need of a 
graphing calculator may rent one for the semester for a minimal 
fee from the MLC. Calculators are also available for short-term 
use as needed for a speci•c class period or for use in the MLC.

The staff in the MLC provides individual attention needed by many 
students suffering from math anxiety. Students often report that 
they would not have been successful in their math classes if it had 
not been for the Math Learning Center.

In the summer of 2006 the MLC began using Tutor Trac software 
to track the students using the MLC. Previously the students 
signed in by hand. Student use over the past •ve years is 
exceeding 10,000 users per year. Records of student use over the 
last 10 years are in Appendix 311.

In addition to the Math Learning Center, the Statistics Lab exists in 
the Wold Physical Science Center.

Statistics Lab  
Supporting the associate’s degree program in statistics is the 
Statistics Lab. The Statistics Lab, is an integral part of the 
statistics program at Casper College serving these primary 
functions:

• The nine computers have all the statistical software used at 
Casper College.

• The computers serve as a workplace for students enrolled in 
advanced statistics courses.

• The students work on assignments and discuss the details 
of those assignments in this closed computer lab. The white 
boards in the statistics lab are usually covered with student 
diagrams and ideas.

With a department work-study grant, the Statistics Lab employs a 
student in advanced statistics to tutor students in elementary level 
statistics courses 15 hours per week. Combined elementary and 
advanced students account for between 200 and 250 hours/month 
of Statistics Lab usage.

Finally, the Statistics Lab is available as a community service 
for statistical research questions from the college faculty or 
community organizations. This includes having students perform 
actual elements of the research including design, sampling, and 
analysis if deemed appropriate by the faculty of the Statistics 
Department. In 2007, the students in STAT 2110 completed an 
entire start-to-•nish study for the American Cancer Society of 
Natrona County concerning community attitudes toward smoking 
in various types of public establishments, and formally presented 
the results. Experience such as this is generally unavailable even 
to graduate students at major universities. The faculty of the 
Statistics Department is hopeful that additional opportunities will 
appear in the future.
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Adult Basic Education/GED Center 
The Adult Basic Education/GED Center (ABE/GED) provides 
educational services to out-of-school adults, age 16 and over. 
The program is open-entry, open-exit, and offers assessment 
and instruction in basic reading, writing, and math, as well as 
in the academic subject areas needed to pass the GED exam. 
For students wishing to study at home, a distance education 
program is also available that covers ABE/GED subject areas. 
All instruction is individualized and centered on student goals 
and educational needs. Center hours are •exible, as services 
are offered •ve days and three nights each week. The program 
is also available throughout the summer. English as a Second 
Language (ESL) instruction is available for students needing help 
in speaking, reading, and writing the English language. In addition, 
a class is offered for students seeking U.S. citizenship. It covers 
U.S. government and history, and reviews information needed to 
pass the citizenship exam.

Literacy Volunteers of Casper, an accredited af•liate of 
ProLiteracy America, Inc., is an integral part of the ABE/GED 
Center. Approximately 90 volunteers assist students one-to-one or 
in small groups as they work on basic math, reading and writing 
skills, as well as English as a Second Language.

Community outreach is an essential component of the ABE/
GED Center’s operations. Outreach sites include Natrona County 
Detention Center, Casper Workforce Center, Casper Re-Entry 
Center-Therapeutic Community (CRC-TC), Casper Re-Entry 
Center-Residential Treatment Program (RTP), and Central 
Wyoming Counseling Center. The program also serves the 
homeless shelters in Casper, including Lifesteps Campus, Seton 
House, and Central Wyoming Rescue Mission. Instruction at these 
sites is aided by volunteer tutors.

The Casper College ABE/GED Center is the most successful 
program in the state. In 2007-2008, the program met a greater 
percentage of performance outcomes than any other program in 
Wyoming. More students successfully completed the GED through 
Casper College than from any other center.

The ABE/GED Center is a major asset to Casper College, 
contributing signi•cantly to the general student population. GED 
graduates are the third largest feeder to Casper College, behind 
only Natrona County High School and Kelly Walsh High School. 
More information can be found in the ABE/GED Center Annual 
Report, eAppendix 312.

Flex Lab
The Flex Lab at Casper College offers a variety of one-credit-
hour computer application courses, providing traditional and 
nontraditional students an opportunity to learn new computer skills 
or update existing skills in a self-directed environment. Students 
are given the opportunity to achieve personal, professional or 
academic goals in a •exible setting to better accommodate their 
individual schedules.

ABE/GED staff
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Offering an open-entrance, open-exit environment, students are 
not con•ned to the standard semester schedule for registration 
and completion dates. Students are able to sign up for courses 
after the initial drop-add period has ended, but each course must 
be completed before the end of the semester. The lab is open for 
a variety of hours throughout the week, giving students ample 
opportunity to work these courses into their •xed schedules. 
An instructor is on hand at all times to help with questions or 
problems. Because it is a self-directed learning environment, only 
Flex Lab students are permitted to work in this classroom.

Writing Center
The Writing Center offers individual assistance for students 
needing help with any written assignment. Students from all over 
campus utilize the writing center for assignments from classes 
in English, political science, psychology, and more. All Casper 
College students can make use of the Writing Center without cost 
to them.

Appendix 313 contains an extensive list of other educational 
resources available on campus.
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