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Criterion Two: Preparing for the future
Casper College’s allocation of resources and its process for evaluation and 
planning demonstrate its capacity to ful•ll its mission, improve the quality of its 
education, and respond to future challenges and opportunities.
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Casper College is in a unique situation among colleges throughout 
most of the United States. The Wyoming economy is strong, and 
the college is able to bene•t from that economic strength. Besides 
being able to fund the state colleges at a •ourishing level, the 
Legislature has recently set up matching funds for the colleges 
and their foundations to help establish scholarships and faculty 
endowments. In addition, Wyoming has begun an extensive and 
well-funded scholarship fund, the Hathaway Scholarship, to make 
higher education more affordable and to better train Wyoming high 
school graduates for a strong work force.

However, Casper College is no stranger to the Wyoming boom-
bust economy. The college plans for a future when times are not 
so good. It was Casper College that led the way to raising the 
carryover reserve from three percent to eight percent. This will 
help ensure a transition to funding that is statutorily reduced when 
the state’s economic cycle begins its downturn.

Because of growth in enrollment and a demand for new programs 
to educate employees for Wyoming’s changing workforce, the 
Casper College Board of Trustees decided in 2008 to move 
quickly on building projects that are part of the Campus Master 
Plan. The Trustees asked Natrona County voters to approve a $35 
million bond measure on the November 2008 ballot, which would 
raise property taxes to pay for about half of an ambitious plan to 
build three new buildings and renovate two others to add much-
needed instructional and lab space. The voters approved the bond 
measure and the •rst construction will begin in 2009.

Planning is also underway on a statewide level. The Wyoming 
Legislature created a second Task Force to study the community 
college system. In addition, the Legislature mandated that the 
colleges’ coordinating body, the Wyoming Community College 
Commission prepare a statewide Strategic Plan for the college 
system as a whole in 2009.

The need for quick adjustment to change is stronger than ever at 
Casper College, as both Wyoming’s economy and the landscape 
of higher education itself evolve at a rapid rate. Many changes 
have taken place in education over the last six decades and 
the college has always responded while sustaining an excellent 
education for its students. New technology and the globalization of 
society over the last few years are issues the college is working to 
address in the best manner for its students.

Introduction 
Wenlin Liu, Ph.D., senior economist for the State of Wyoming 
wrote a 10 year forecast for the state of Wyoming in 2007 that 
captures some of the unique factors that put the state’s economy 
in an extremely strong position, now and for the future.

Casper College realistically prepares for a future shaped by multiple 
societal and economic trends.Core Component 2-A:  
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He says, “The mining industry contributed approximately one 
third of both the state’s total earnings growth and job growth. In 
addition, the multiplier effect associated with the acceleration in 
the mining industry is resulting in upward movement in many other 
industries such as construction, wholesale trade, transportation, 
and professional and business services.”

Some of the positive statistics about Wyoming that he cites:

“The growth rate of 13.2 percent in gross state product (value 
added) in 2005 was the highest;… the total job growth rate of 4.9 
percent in 2006 was the second highest in the U.S.; a personal 
income growth rate of 10.4 percent in 2006 was virtually the 
highest; and the annual housing appreciation rate of 14.3 percent 
during fourth quarter of 2006 was the second highest.” (From “Ten 
Year Outlook Wyoming Economic and Demographic Forecast: 
2007 to 2016,” August 2007. Contact: Wenlin Liu  
(wliu@state.wy.us). See eAppendix 201 for the complete report.

In 2008 Wyoming led the nation in job growth throughout the 
year. And despite the drop in the price of oil and natural gas and 
the weakness of the world economy, energy companies are not 
laying off their Wyoming workers. In fact an analysis in the Casper 
Star Tribune published Dec. 14, 2008 observes, “BP America 
(British Petroleum) says it plans to drill right through the cyclical 
energy price swings. The company has made a commitment to 
maintaining its operations in booming Wamsutter.

‘We said three years ago we’re going to stay at six to seven 
drilling rigs working ‘round the clock, seven days a week, 365 
days a year, for the next 12 to 15 years,’ said BP’s Wamsutter 
operations manager, Jerry Austin.

A lot will depend upon how soon the national economy rebounds. 
But despite a few rough patches, there’s absolutely no reason for 
any doom or gloom in Wyoming. Our economy is the envy of the 
vast majority of the nation.”

The booming economy of Wyoming has increased revenues for 
the state and therefore for Casper College. However, this is not 
the •rst time that this kind of economic trend has occurred in 
Wyoming. Awareness of the economic history of the state has 
helped the college to intelligently utilize the increased revenue for 
short term projects, such as those created with innovation grants 
(described in Criterion Three) or for long-term one-time plans such 
as the buildings proposed in the Campus Master Plan.

This trend indicates the probability of a declining “traditional 
student” population, along with an increasing “nontraditional” 
or “lifetime-learner” population. As such Casper College has 
revised its vision and expanded its offerings to re•ect this 
demographic change. For example, in 2007 Casper College 
received a $100,000 grant from the Bernard Osher Foundation to 
create an Osher Lifelong Learning Institute (OLLI) at the college. 
This program is a noncredit, academic program designed for 
individuals aged 50 and older. The program is membership based 

Extractive resources technology 
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to encourage socialization and academic based to encourage 
lifelong learning. There are currently 274 OLLI members. The 
college received a second $100,000 grant in 2008 and is applying 
for a third grant for 2009.

Another factor that Casper College considers as it prepares 
for its future is a marked change in the kinds of jobs available 
in Wyoming. As energy production changes to include such 
alternative sources as wind and solar, the college has added 
courses on alternative energy. The Casper area is increasingly 
a medical hub for the region, with two new hospitals opening in 
2008. The shortage of medical workers is severe, and the college 
is moving quickly to add majors and space to educate more 
nurses and to add courses in such areas as physical therapy 
assistant, surgical technician and paramedic. New technology 
impacts many different •elds, and Casper College is responding 
by adding such courses as robotics, geographic information 
systems, and website design.

Societal trends
The population of Wyoming is not diverse; and Natrona County 
is even less diverse. The table below shows the diversity of the 
United States, Wyoming, and Natrona County. This data was 
taken from the US Census Bureau URL listed below. The last 
column shows the same statistics for Casper College during 2006, 
except that those students of two or more races are not explicitly 
asked for such a status. In addition, 0.64 percent of the students 
attending that year were from foreign countries without permanent 
United States residency.
www.quickfacts.census.gov/qfd/states/56000.html

Casper College is somewhat representative of its county or state. 
Reviewing these same statistics for the past 10 school years 
shows all the statistics remaining roughly constant. See Appendix 
202 for a 10-year summary. Casper College needs to improve 
the diversity of its student body to better match Natrona County, if 
not the state of Wyoming. This change has been prioritized in the 
college’s Strategic Plan.

Similarly, employee statistics show a lack of diversity. With the 
exception of Asian/Paci•c Islanders, the percentages for non-
Caucasian employees are lower for Casper College than for either 
the state or county. See Appendix 203 for a complete summary of 
employee statistics.

Population Demographics 
2006 (as a percent)

USA Wyoming Natrona

Casper 

College 

Students

Casper 

College 

Employees

White, not Hispanic 66.4 88.1 91.4 94.4 93.2

Black or African American 12.8 0.9 1.0 0.75 0.28

Native Americans 1.0 2.5 1.2 0.96 0.56

Asian/Paci•c Islander 4.6 0.8 0.4 0.53 2.82

Hispanic or Latino 14.8 6.9 5.1 7.76 3.1

Reporting 2 or more races 1.6 1.4 1.2
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The college has made great strides in gender equity, particularly 
in employment groups. College Vice Presidents are all female with 
201 out of 373 employees being female.

Strategic plan
In the spring of 2001, a committee to revisit the Casper College 
Strategic Plan was formed. Each functional area of the college 
was charged to modify the Strategic Plan for their area using 
published guidelines. These plans, along with the aforementioned 
published guidelines became part of the •nalized campus-wide 
Strategic Plan. See eAppendix 102 for the Strategic Plan. Many 
academic areas of the college continue to update their Strategic 
Plan yearly. These plans are currently housed with the Of•ce of 
Assessment for Casper College using WEAVEonline at 
app.weaveonline.com/casper/login.aspx

Because of a restructuring of much of the administrative area 
of the college, administrative departments have not been as 
consistent.

In 2007 the updated Strategic Plan for the college as a whole 
was developed. This plan was created with the intention of not 
disrupting the plans created at the departmental level, but to 
unify them. Departments update their existing plans on a yearly 
schedule and as they are updated the plans focus on the updated 
mission and goals of the college and the umbrella Strategic Plan 
for the college. In this way uni•cation of the college planning 
process is achieved.

Departmental planning 
As part of the Strategic Plan, and in order to help initiate its 
implementation the Department Council was created by the 
Academic Vice President in fall 2006. The goal of the council 
was to determine the process in which each department will do 
an annual review and document the outcome for the purpose of 
planning. It was determined that each department would include 
the following information: department mission, goals, strengths, 
and challenges. The department is to consider the teaching 
philosophy, utilization of classroom space and lab facilities, 
and utilization of department equipment. Distance education 
philosophy and assessment is to be considered as well as the 
philosophy for dual enrollment and assessment. Another aspect to 
be reviewed is the recruitment, retention and advising of students. 
The plan asks for information regarding full-time and part-time 
faculty numbers. Of•ce space is also reviewed. The •nancial state 
of the department is considered in regards to the annual operating 
and work study budget as well as the anticipated budget for the 
next •scal year. The department review concludes with reviewing 
articulation agreements, course level assessment, identi•cation 
of advisory board members and any special accreditation for the 
department.
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The initial department reviews were housed on the college 
website. In order to centralize the location of the reviews and 
unify the process of writing the reviews the college adopted 
WEAVEonline in spring 2008. The Academic Vice President 
will meet with the Division Chair and the Department Chair or 
Program Director once every three years to review and discuss 
the department review, fundamentals, personnel, operation and 
departmental distinction.

Information technology (IT)
Previous to 2005 the Information Technology area was divided 
into two divisions, Academic and Administrative Computing. 
Both divisions wrote plans as part of the college-wide planning 
process. In 2005 a new IT Director was hired, whose •rst job 
responsibility was to consolidate the Academic Computing and 
the Administrative Computing departments to create a new 
Department of Information Technology. Using the then existing 
technology plan, personal experience, and input from the Tech 
Advisory Committee (consisting of members throughout the 
campus); a new technology plan is under development.

Embracing technology is a process rather than an event. As 
such the technology budget allows for a changing technology 
environment. In 2006 Casper College started a computer refresh 
leasing program. This program ensures that no one is using a 
computer older than four years of age, with preference being given 
to lab computers used by the students, guaranteeing that students 
have access to the latest technologies. Realizing that different 
industries use different types of computing environments, Casper 
College is proud to offer both PC labs and Mac labs. Starting in fall 
of 2009 a class will also be offered in the use and con•guration of 
the Linux operating system.

Casper College values its existing technology resources and 
leverages them as a springboard for new and expanding services. 
The college recently signed a campus agreement with Oracle. 
This software is being used to expand the usability of the data 
in the Datatel/Colleague enterprise system. Resource 25 is 
being used to track facilities usage and to provide web access to 
events and the locations of the events being held at the college. A 
document imaging solution, ImageNow by Perceptive Software (in 
the process of implementation), will leverage the Oracle software 
as a repository for digital images linked to records within the 
Colleague system.

The Cisco network architecture that was installed in 2003 has 
provided a stable environment for technology to grow. Buildings 
are connected redundantly to the network operation system 
via gigabit •bre. This robust networking environment will allow 
the college to proceed with the new VOIP (Voice Over Internet 
Protocol) currently being considered. The college is also working 
with its local Cisco vendor to develop a plan that will periodically 
upgrade the existing equipment to ensure that the network 
architecture remains both stable and current.
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Throughout the year, members of the IT staff, and members of the 
Technology Advisory Committee investigate new technologies. 
These ideas are then discussed at the monthly meetings of both 
groups. When promising initiatives come to light, they are often 
funded through the President’s innovation grants, if the projects 
are larger in scope, they can be submitted to the Casper College 
Foundation for consideration.

A complete list of all campus computer labs, associated software 
and hours of operation can be found at: 
www.caspercollege.edu/doit

Every year the Technology Department budgets for several 
education opportunities for the department. At least one person 
attends the annual users group hosted by Datatel, at least one 
person attends training sponsored by Novell, and additional funds 
are set aside for other training needs that may arise. Recently 
the IT department provided more advanced Oracle training and 
advanced Colleague training to several technicians. IT also offers 
numerous online trainings, for both technicians, and the rest of the 
college community.

International globalization
As seen in the previous chapter, Casper College’s updated 
mission has expanded its scope to the world, and this has 
required planning efforts. Although international students have 
been a part of the campus for a long time, Strategic Planning 
and an expanded vision have taken the college beyond enrolling 
international students.

Casper College has international partnership agreements with:
• Mae Hong Son Community College, Thailand
• UNIDAVI, Rio Do Sul, Brazil 
• La Universidad Regional del Sureste, Oaxaca, Mexico

These partnerships serve the dual purpose of allowing faculty, 
staff and students to have exposure to a more diversi•ed culture, 
while at the same time Casper College is able to share the 
wisdom and expertise gained through more than 60 years of 
operation. Already the partnership with UNIDAVI has involved 
visits from each institution to the other. These partnerships are 
covered in more detail in Criterion Four.

Casper College awarded innovation grants of $3,000 each for 
four faculty members to visit Europe during the summer of 2008. 
The grant allowed the faculty members to travel one of the 
three Busabout loops through Europe, and develop an Internet 
course based on locations found along the bus line. The four 
faculty members have given presentations during the “Brown 
Bag” lunches at the Goodstein Foundation Library to share their 
experiences.

To further expand students’ international experience a Fulbright 
Scholar is teaching at Casper College for the 2008-09 school year. 
Mujahed Ghassan comes to Casper College from Yemen and 
is teaching a full class in Arabic for the Language and Literature 
division.

Focault Pendulum, funded by a  
BOCES Grant
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Planning for classrooms of the future
The State of Wyoming has established a video network linking 
every high school in the state as well as all seven community 
colleges and the university. This network is referred to as the 
Wyoming Equality Network (WEN). The WEN allows students at 
remote sites to take classes from another institution that might 
not be available at their local school. Classes are taught live 
by an instructor at a host site and then broadcast to any school 
that wishes to receive the video feed. Interaction between the 
instructor and the student is two way, allowing the student to ask 
questions and receive immediate feedback from the instructor. 
The Community College Task Force referenced above is 
recommending review of the distance education delivery platforms 
in the state.

Casper College hosts classes using this format with a room set 
up in the Werner Technical Center. Approximately a half dozen 
classes are taught during the school year to students across the 
state. Many of the students are high school students looking to 
receive concurrent enrollment credit at their local school as well 
as at Casper College. Expansion of the course offerings becomes 
problematic because not all the high schools in the state are on 
the same schedule and are not on the college’s schedule.

The bene•ts of distance education to students are many. Students 
can receive college credit without leaving their local area. The 
environment is more like a traditional classroom than an Internet 
class, with face to face interaction and feedback. It also allows 
classes with low enrollment potential at a single location to be 
•lled by students at multiple locations.

The Wold Physical Science Center is currently undergoing an 
update to put interactive white boards and ceiling mounted 
projectors into every classroom. This is a major step beyond 
the overhead projectors or even the PowerPoint presentations 
currently used in many of the classrooms today. Bringing in the 
equipment is just a •rst step in using technology for teaching. 
Once the equipment is in place instructors will have the 
opportunity to learn to use it to enhance their students’ learning.

A small grant has also been received to bring TabletPCs into the 
hands of a few students to explore this technology from both 
sides of the classroom. Though this project is still in its infancy it 
is an indicator of the forward thinking at Casper College toward 
integrating technology into the classroom and using it for the 
bene•t of the student.

The classrooms of today and tomorrow are not always housed 
in bricks and mortar. Internet based classes are a primary mode 
of delivering distance education classes. Casper College has 
seen an increasing number of students taking advantage of this 
electronic classroom. What started out as a small percentage of 
the college’s student enrollment in the late 1990s has grown to 
be a signi•cant percentage to date. At last count Internet-based 
students accounted for nearly 15 percent of the college’s total full-
time equivalency. This percentage has increased each year in the 
last decade.
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The Department of Distance Education is expanding on several 
fronts. What was once a department of one is now a department 
of three (plus other support from outside the department) including 
technical support for students and faculty, pedagogical support for 
faculty, and support for a testing center on campus. In addition, a 
new learning management system (LMS) has been added to the 
campus options. WebCT has been used for several years and 
now the open source software package, Moodle, has been added 
to campus choices. Full migration to Moodle should be completed 
by the end of the fall semester of 2009.

Two challenges exist for the college in distance education. First 
and foremost is keeping up with student demand. Although the 
college has increased its distance education student numbers, the 
number of full-program options available by distance techniques 
has barely changed in the last •ve years. The college has not 
been able to supply the personnel needed to make this expansion. 
Secondly, evaluation of distance classes is inconsistent across 
campus. However, this latter issue is being targeted by both 
the Department of Distance Education and the Department of 
Assessment.

Campus Master Plan
Casper College is fortunate to have experienced facilities growth 
during its 60-year history. The campus has expanded, adding 
buildings as student and community needs dictated. However, 
no unifying plan has encompassed the building process, as is 
evidenced by the varied architecture of the buildings spread 
widely over the campus property. In 2005 Casper College began 
working with the planning •rm Gould Evans Associates to create 
a comprehensive, uni•ed Campus Master Plan. That plan began 
its development on April 19, 2005 with a kickoff meeting between 
Casper College and Gould Evans.

The purpose of the Campus Master Plan is to address areas of 
future growth. A steering committee was formed using members 
from various areas of the college. A full list of members may 
be found on page two of the Campus Master Plan document, 
eAppendix 108. A series of open forum meetings was also held, 
seeking input from all facets of the campus and the community. 
Comments tended to fall within four different themes, “Future 
Oriented Campus,” “Community Oriented,” “Student Oriented,” 
and “Campus Environment.”

As a result of these meetings, the following 10 goals were 
developed:

• Provide a mutually bene•cial relationship between Casper 
College and the broader Casper community.

• Engage in educational partnerships with both educational 
institutions and corporations to provide a “full service” 
educational environment.

• Enhance the image and visual quality of the Casper College 
campus.

• Standardize technological systems and equipment for both 
economic ef•ciency and quality control.
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• Provide a more energy conserving, sustainable, and 
comfortable environment for the Casper College campus.

• Provide a campus setting for learning everywhere . . .all the 
time.

• Provide a range of campus circulation systems to increase 
the convenience and movement of people within the Casper 
College campus.

• Provide a high level of student services that enhances 
enrollment, retention and convenience for students and their 
families.

• Provide a more inviting and competitive environment for 
campus residential life for a variety of students.

• Enhance the safety and security of Casper College for the 
entire campus community.

The campus was analyzed and changes were proposed to attain 
these goals. Several existing buildings will be razed, several will 
be retro•tted and several new buildings will be built. A detailed 
implementation plan was developed including cost estimates. The 
•rst of these steps, extending Lisco Drive to connect to Josendal 
Drive for a loop at the south end of the campus and adding the 
Nichols Auditorium Addition to the Career Studies Center have 
been completed. See Appendix 204 for a map of the campus.

Old and new programs
Times change and so do the needs of the students and the college 
community. To better meet changing needs, programs must be 
added and in many cases, deleted. Casper College has added 
more than 50 new programs in the last 10 years, while removing 
about a dozen programs in that same time span. A listing of 
programs added and removed and justi•cation for the addition or 
deletion of programs can be found in Appendix 205.

Each of these new programs has had to undergo scrutiny by a 
number of committees on campus as well as by the Wyoming 
Community College Commission. 

The actual process for approval is:
• Faculty develop the curriculum and all course syllabi.
• Faculty submits these using the Curriculum Proposal/

Change Form, Educational Resources Form, the Course 
Syllabus Template, WCCC Program Submission Form to 
their respective Division Chairs for signatures and then to the 
Dean of Educational Resources.

• The Dean of Educational Resources will ensure that the 
program has suf•cient resources and submits the curriculum 
and syllabi to the Curriculum Committee.

• The Curriculum Committee examines the new curriculum 
and syllabi to ensure that it has all the necessary academic 
components for a viable program that ful•lls the mission of 
the college. If approved it is then sent to the Faculty Senate.

• The Faculty Senate reviews the new curriculum and syllabi 
again from the wider perspective of the general faculty. If 
approved it is sent to the Academic Council.

New robotics program
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• The Academic Council reviews the curriculum and syllabi 
from an administrative perspective to ensure the program 
has a sustained resource base. If approved it is sent to the 
Vice President for Academic Affairs for referral to the Board of 
Trustees.

• The Vice President for Academic Affairs meets with 
representatives from the other six community colleges and 
votes to recommend the proposal to the Wyoming Community 
College Presidents Executive Council and the Wyoming 
Community College Commission.

• The Wyoming Community College Commission reviews the 
program proposal. Once approved, a new program is of•cially 
recognized and degrees may be granted.

Introduction
The State of Wyoming is one of the few states currently with 
a strong tax base. The Legislature has been supportive of the 
colleges in past years, including a recent substantial pay raise for 
all college employees in order to make the state’s colleges more 
competitive in hiring quality workers.

The funding model for Wyoming community colleges is not static 
and in general there is some •uctuation in the amount of money 
allocated to Casper College from one year to the next. But all 
of the models have allowed Casper College to maintain a high 
quality education for its students and to be a contributing member 
of the Casper community. The college administration is proactive 
in assuring that future •uctuations in state allocations or the state’s 
tax base do not adversely affect the operations of the college.

In recent years, the Presidents of the community colleges 
have successfully persuaded the Legislature to fund signi•cant 
raises for college employees, particularly for the faculty. Human 
resources are pivotal to the operation of the college and to that 
end quality employees are a priority at Casper College. Full-time 
faculty and quali•ed administration and classi•ed staff are the 
backbone to the employee structure. This special attention to the 
right people in the right places assures that the college student 
body gets the best possible education and that the needs of the 
college community are met.

Funding model
The funding formula used by the Wyoming Community College 
Commission (WCCC) has •uctuated over the years. Previously, 
the funding allocation model was a comparator-based model. 
State funds were distributed to the colleges throughout the 
biennium with a higher proportion distributed at the beginning 
of each •scal year. The continuing portion of state funds was 
distributed to each college based on a base forward formula 
consistent with each college’s proportional share of total system 
revenue from the previous biennium.

Casper College’s resource base supports its educational programs and 
its plans for maintaining and strengthening their quality in the future. Core Component 2-B:  
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Since FY2000 the comparator-based model was adjusted to allow 
the WCCC more •exibility in calculating the budget request to the 
Legislature. The request could be based on either an external 
“parity” need with national comparator colleges or an internal 
“equity” need as compared among the seven Wyoming community 
colleges or both. Subsequent to the initial implementation of the 
comparator-based model the distribution method was changed 
so all colleges might share proportionately in each new dollar. 
An in•ation/external cost adjustment (ECA) was also included to 
adjust the model for increasing costs.

The 2006 Wyoming State Legislature required the WCCC to 
develop a new funding allocation model. The WCCC collaborated 
with the executive and •nancial of•cers from each of the seven 
community colleges to develop an expenditure-based model. The 
model includes a •xed cost and a variable cost component and 
each college was to be treated separately using expenditures and 
revenues speci•c to each institution. However, the governor did 
not support the model as presented. Emergency rules adopted to 
allow distribution of funds will be in effect until operational funding 
is formalized by the 2009 Legislature and permanent rules are 
adopted.

The WCCC focused on system operational funding and the 
development of a system-wide appropriations process that would 
remove attachment to the funding allocation model. Administrative 
functions for the WCCC include:

• Create and maintain a funding allocation model by rule;
• Prepare budget requests for the operation and support of the 

colleges and the commission.

However, in recent years the two functions became combined 
into one model, serving as both a mechanism for developing a 
budget request and a means to distribute resources provided. For 
subsequent biennial budget requests, a standard budget will be 
determined by using the prior biennium budget augmented by any 
on-going exception budget elements approved by the legislature. 
State initiated external cost adjustments such as payroll increases 
will be included in the standard budget in accordance with practice 
for other state agencies. A prioritized list of exception budget 
requests will be presented in conformance with the applicable 
Wyoming statute. 

Operational funding was based upon the existing funding 
allocation model re•ned to re•ect system-wide baseline costs, 
as opposed to college-speci•c costs, with formula components 
separated into •xed and variable cost components de•ned by 
the commission, and the use of enrollment-driven factors to 
determine funding increases and decreases. The funding process 
also focuses on a component granting necessary authority to 
the commission to attach state priorities and interests to allocate 
and redirect funding to speci•c colleges in order to deliver new or 
existing programs that best serve the state’s interests.
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Generally, state appropriations for operating expenses have 
been increasing. These increases are largely due to continued 
responsiveness and support by the governor and the Legislature 
in response to supplemental requests from the community college 
system.

Competitive salaries continue to be an important concern to the 
administration of Casper College. Over the last several years the 
Board of Trustees has supported continued increases in salaries 
to employees. The system of community colleges continues 
to provide data to the Governor and Legislature regarding the 
need for additional funding to attract and retain faculty and staff. 
The 2007 Legislature provided $13 million in funding for the 
community colleges which was earmarked for providing salary 
increases to employees effective July 1, 2007. Casper College’s 
share of this appropriation was approximately $3 million and 
provided signi•cant increases for college employees. Salaries for 
faculty were increased an average of 20 percent; staff increases 
averaged 18 percent and administrative salaries increased 10 
percent. These numbers were used to put college salaries at 
a competitive level with regional or local salaries. Additional 
salary increases were provided to classify staff as a result of the 
implementation of a new salary and classi•cation schedule. 

In 2004 the Legislature approved additional funding for major 
maintenance needs of the state’s community colleges. In 2004, 
Casper College received $400,000, approximately $1.7 million 
was appropriated and disbursed for the 2005-2006 biennium, 
and $3,362,326 was provided for the 2007-2008 biennium. This 
funding will be utilized to address building and infrastructure 
repairs and enhancements over the next few years. It is 
anticipated that some of these funds may be used to assist 
with funding projects which were identi•ed as future facility 
requirements in the Campus Master Plan.

In addition, the colleges continue to receive coal lease 
bonus revenues to address emergency repairs and deferred 
maintenance. The annual amount received from the State of 
Wyoming for allocation to the community college system was 
$1.6 million in 2008 and 2009. The annual allocation that Casper 
College received was $313,382. Over the last several years the 
funding has been used for such projects as replacing aging roof 
systems, asbestos removal, and repair of stairways.

As mentioned earlier, Casper College’s legislative advocacy 
efforts were integral in increasing the budget carryover limit from 
three percent to eight percent. While times are good in the state 
of Wyoming the college is strengthening its reserves with this 
carryover to fortify itself against any economic downturn.

The State’s revenue is only one source of operating income for the 
college. Other sources include local taxes and tuition. The •gures 
below show the revenue amounts from these sources for the 2008 
•scal year and estimates for 2009. In addition the •gures indicate 
the areas the money is allocated.
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Expenditures Program FY08 
$33,566,860

Expenditures By Series FY08

Operating Fund FY08 Estimated Actual Revenues 
$38,722,724
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Operating Fund FY09 Budgeted Revenues 
$41,965,955

Budgeted By Program FY09 
$36,810,090

Budget By Series FY09
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Special revenues and general obligation bonds
The debt service levies for the principal and interest payments 
on the 1993 General Obligation bonds met and exceeded the 
debt requirements. In 2003 $1.3 million in outstanding bonds 
were called for an early redemption. Since excess funds were 
accumulated as a result of the debt service levy, the levy was 
reduced from 1.25 mills to .35 mills for the 2007 •scal year. All 
remaining General Obligation Bonds were retired on July 1, 2007, 
•ve years ahead of schedule.

Since 2003 revenue derived from local tax levies has been 
increasing due to the continued increases in assessed valuation 
from the strong oil, gas, and minerals industries, expanding 
population, new construction, and increases in property value. 
In 2007 the assessed valuation of Natrona County surpassed 
$1 billion, up approximately seven percent from the previous 
year. Revenue received from property taxes has increased 
approximately 43 percent over 2003 receipts.

Casper College Foundation
The Casper College Foundation may be one of the most critical 
and unique assets that supports the college’s educational 
programs and its plans. Established in 1962, the Foundation 
is one of the best in the country. It is a legally separate, tax-
exempt component unit of Casper College. The Casper College 
Foundation was formed as a nonpro•t 501(c) 3 corporation, and 
it acts primarily as a fund-raising organization to supplement 
the resources that are available to Casper College in support of 
its programs. Although the college does not control the timing 
or amount of receipts from the Foundation, the resources, or 
income that the Foundation holds and invests are restricted to the 
activities of the college by the donors.

Foundation corporate bylaws vest the control of the Foundation in 
the 15 members of the Board of Directors as follows:

1. Four members of the Board of Trustees of  
Casper College;

2. The President and the chief •nancial of•cer of Casper 
College (ex of•cio);

3. A judge of the District Court of Natrona County, Wyoming;
4. Eight members at large, residents of the state of Wyoming, 

with preference given •rst to:
a. The Presidents of Norwest Bank, First Interstate Bank, 

Bank of the West, and Hilltop National Bank, all of 
Casper, Wyoming, or their designees who are of•cers of 
each said banks;

5. Residents of Natrona County.

If a vacancy occurs, the Foundation board may select additional 
members with regard given to an individual’s reputation, talents, 
and expertise.

Doornbos Student Lounge
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In a recent effort to strengthen higher education, the State of 
Wyoming established a program to match, dollar for dollar, any gift 
to a Foundation endowment fund through June 30, 2009. Initially, 
$4.5 million was made available for each of the state’s seven 
community colleges. The program began July 1, 2004. Since the 
initial implementation of this event, the State of Wyoming has 
increased the amount available to be matched to $7.833 million 
and the college •nished this campaign January 2009.

The 2005 Wyoming Legislature approved the establishment of 
the Higher Education Endowment. The funds were distributed 
to the University of Wyoming and each of the seven community 
colleges in Wyoming. Initially, $2,935,951 was transferred to 
Casper College and then to the Casper College Foundation for 
investment. However, in 2006 a state constitutional amendment 
was passed that required that the corpus of these funds be 
transferred back to the State of Wyoming where these funds 
are held and invested. Casper College now receives a quarterly 
distribution of the income that is earned on the Excellence in 
Higher Education Endowment Funds.

The focus of the Foundation continues to be support for the 
mission and goals of Casper College as they are developed 
through college planning. The Foundation has worked to develop 
a strong supportive role in the area of scholarships, instructional 
and/or college administrative program support such as equipment, 
and as the conduit of support to speci•c areas of the college 
per donor restrictions and guidelines. The Foundation has also 
provided funding for the construction or remodel/renovation 
of many Casper College buildings. The renovation of space in 
the Administration Building to become the Doornbos Student 
Lounge is an example of renovation to an existing building to 
provide a place for students and employees to gather for learning 
or relaxation. A large portion of the funding for the Doornbos 
renovation was from the Foundation.

A brief recap of the Casper College Foundation support for Casper 
College is outlined below:

Area of Support 2007 2006 2005 2004 2003

Scholarships & Student  
Assistance

826,940 576,988 479,387 487,382 569,390

Physical Plant & Grounds 76,130 93,266 38,093 852,605 18,662

Instructor & College 
Administration Programs

1,645,168 1,147,719 973,352 1,083,965 538,654

Tate Geological Museum 76,315 69,531 81,397 87,085 53,930

Stuckenhoff Nursing Dept. 69,482 69,742 105,722 143,874 169,566

2,694,035 1,957,246 1,677,951 2,654,911 1,350,202
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The net assets of the Foundation have grown signi•cantly. 
From 2003 thru 2007 net assets increased from $37,339,713 to 
$59,122,568, an increase of just over 58 percent. The staf•ng of 
the Foundation has grown over the last several years to assist 
with the management and continued development of this growth. 
The Foundation employs a three-quarter-time professional 
accountant and a half-time alumni coordinator in addition to the 
Executive Director and the Executive Assistant. Responsibility for 
alumni development is a recent assignment for the Foundation 
which the college supports with a budget allocation to assist 
with coordination of effort. The alumni coordinator has begun to 
strengthen the relationship the college maintains with Casper 
College retirees.

Scholarship funding is a major goal for the Foundation and 
under the leadership of Executive Director Paul Hallock, the 
size and number of scholarships has grown signi•cantly over 
the last decade. As seen above, with careful investment, the 
establishment of a number of new scholarship endowments, 
and wise allocation of funds, the scholarship program has been 
successful in achieving its goals.

Resources to purchase computers and technological equipment 
for classrooms has been another goal that the Foundation has 
successfully achieved. In addition, the Foundation takes pride in 
providing funds for conferences and lectureships on campus. For 
example, it funds the Casper College Kinser Jazz Festival, which 
brings young musicians from nearly every high school in Wyoming 
to Casper College to receive personal and group instruction from 
outstanding musicians and professionals. The Casper College 
Humanities Festival and Demorest Lecture Series features 
lectures in varied disciplines based upon a chosen topic or theme.

The Foundation has contributed signi•cantly to the physical and 
equipment resources of the college. For example, through a 
Foundation-led campaign a large addition to the Krampert Theatre 
was constructed. This addition provides dance facilities, a black 
box theatre, and several classrooms for the Communications 
program. Equipment was purchased for the Health Sciences from 
resources provided by several individuals and families. Speci•c 
equipment that has been purchased with Foundation funds for 
Health Sciences include:

• Virtual reality computers to assist in teaching venipuncture
• Venoscopes to assist in teaching venipuncture
• SimMan-patient and SimChild-patient simulators
• BP training arms
• Alaris IV pumps to support teaching students technologic 

advances in patient care equipment at local hospital
• HS 111 lecture hall tables and ergonomic chairs
• Videos/DVDs
• Four medication carts
• Eight Hill-Rom care assist electric beds that were placed in 

the learning lab

SimMan-patient simulator
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The Foundation provides signi•cantly for the funding of the Tate 
Geological Museum and the Werner Wildlife Museum. The Casper 
College Foundation also funds the Rosenthal Outstanding Faculty 
Awards and the Bob Durst Staff Award.

The Foundation has regularly been recognized nationally for its 
success. In an important national honor, the Council for Resource 
Development (CRD) selected the Foundation’s Executive Director 
Paul Hallock as the 2008 Campus Impact Award recipient. 
His many years of excellent work were cited, as well as the 
Foundation’s signi•cant success in fundraising for the Wyoming 
Community College Endowment Challenge Program created 
by the Legislature. Over the last 10 years, three Foundation 
benefactor families or individuals (John and Jane Wold, 1993; 
Neil and Doris McMurry, 2002; and Barbara Scifers, 2006) have 
been recognized as the Top Benefactor of the Year by the National 
Council for Resource Development after being selected by Region 
8 representatives.

Ful!lling the mission through human  
resources decisions

Employment process
Addressing the overall mission of the college drives decisions 
about what positions are needed and how they are •lled. Many 
decisions are in•uenced by which programs are growing and 
what new offerings must be staffed. Position requests are 
submitted by Division Chairs, Deans or supervisors for review; 
then their recommendations are passed to the Vice Presidents. 
If the vacancy is to be •lled, the Division Chairs, Deans or 
supervisors submit, revise or develop a job description. Some 
employee positions are •lled based on an interview process with 
the appropriate superior; most others go through a selection 
committee-interview process. A rare few are reassigned as 
needed.

It is the intent of every faculty search committee to hire the best 
applicant for the position. Ideally full-time positions are preferred 
to part time, but in some situations, adjunct faculty positions are 
initially hired until a full-time position is funded. Adjunct may be 
offered the full-time position when it becomes available. However, 
those adjuncts who prefer to remain in the part-time status 
continue to be welcome members of the division. The utilization of 
adjunct faculty as instructors may be demonstrated in the case of 
new and growing programs.

Division Chairs send prioritized requests and justi•cations for new 
and replacement positions to the Vice President for Academic 
Affairs. The Vice President reviews the lists and recommends high 
priority positions to the Executive Council for further consideration. 
Decisions are made by the Council within budgetary constraints 
based on justi•cations and institutional priorities. In some 
cases creative design for a full-time position may be necessary. 
One position may initially be shared between two divisions or 
departments so that both are able to meet the needs of growing 
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enrollment in courses or programs. The division or department 
in which the largest growth occurs with the courses or programs 
becomes the one in which the shared full-time faculty becomes a 
member of only one division or department with full-time status. 
The movement of faculty to cover courses is done cautiously as 
a course could unintentionally be left without an instructor. Rarely 
is a course or program canceled due to lack of faculty. The Vice 
President of Academic Affairs readily approves of the hiring of 
adjunct or assigning overload to existing faculty in order to provide 
the required educational opportunities for the student population.

The minimum faculty credentials for transfer courses are generally 
considered to be a Master’s Degree with 18 hours in the •eld. 
Some exceptions are considered due to extensive experience in 
the •eld. Credentials for those teaching in career and technical 
areas are determined on a departmental basis.

Faculty are hired on a three-•ve year probationary status, in 
which they are evaluated annually in all of their classes by the 
Division Chair, Department Chair or Program Director. At the 
beginning of the third probationary year, a Continuing Contract 
Review Committee is formed and consists of: The Division Chair, 
a division faculty member with continuing contract status chosen 
by the Chair, and a division faculty member with continuing 
contract status chosen by the faculty member. If the faculty is 
initially hired without the required degree, an addendum is signed 
each year with the annual contract. Continuing contract status 
may not be recommended until the required degree is earned. 
The recommendation of the Review Committee is forwarded to 
the Vice President of Academic Affairs by the end of fall semester 
of the faculty member’s third year. To assist in the process, the 
faculty member is asked to write a self-evaluation in year number 
two and a case of support in year number three to supplement that 
rationale for being offered a continuing contract. A faculty member 
must obtain continuing contract within •ve years. Once continuing 
contract status is earned, faculty are evaluated no less than once 
every three years by the Division Chair, Department Chair, or 
Program Director. A listing of current probationary faculty can be 
found in Appendix 206.

Although retirements are viewed as an opportunity to replace 
the retiree, a full-time position may not be funded to replace that 
faculty. In the case of course enrollments decreasing, faculty 
may have to •nd other teaching duties and when faculty retire, a 
replacement may not be hired as the remaining teaching load may 
be assigned to an existing faculty member. If course enrollments 
remain steady at the time of retirement for a peer, quali•ed faculty 
may be asked to step in to teach the courses and adjust the 
original teaching load.

Although Casper College has a Reduction in Force (RIF) policy – 
it is considered a last possible measure. Many of the employees 
have been with Casper College for a long time and are therefore 
loyal employees. Their experience and knowledge are highly 

Dora Granados, custodial worker
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valued. The of•cial RIF policy can be found in the policy manual. 
Before someone is released by the RIF policy every effort is made 
to •nd other suitable duties within Casper College.

Efforts to •nd suitable duties include:
• Reorganization of Academic Computing and Administrative 

Computing into one Information Technology Department 
displaced the Director of Academic Computing. The Dean 
of Educational Resources position was created in Academic 
Affairs.

• Reorganization of Continuing Education created a shift in 
personnel. For example a Continuing Education Specialist 
was moved to the ACT/Proctoring Center and Distance 
Education Support.

• The Assistive Technology Program was terminated due to low 
enrollment and budget concerns. One faculty member was 
transferred to the Biology Department.

• Faculty members, who, in some semesters have a reduced 
load due to low enrollment, are asked to teach courses 
in other related departments. For example an economics 
instructor and an engineering instructor can be found 
teaching math courses, and a variety of instructors will teach 
the College Studies course.

Web technology
The possibilities that evolving technology offer to colleges is 
tremendous, and Casper College has worked hard to make 
sweeping improvements to how it uses technology to better ful•ll 
its mission. The Casper College website had remained very much 
the same for several years, and individual areas of the campus 
were not updating their data. In 2004 Casper College began a 
website redesign initiative. National data, including user studies 
conducted by Interact Communications of Wisconsin were used 
to redesign the website. A primary focus of the redesign was 
authority and accountability to maintain pages for each area of 
the college. OmniUpdate was chosen as the content management 
system.

The new site went live in April of 2006. This new site is dynamic in 
nature and continues to be developed and improved. In 2007 the 
Casper College website won a bronze medallion for excellence 
from District 4 of the National Council for Marketing and Public 
Relations. A team of judges from community colleges in the region 
ranked the site in third place for this very competitive region, which 
includes Arkansas, Colorado, New Mexico, Oklahoma, Texas, and 
Wyoming.

In fall 2007 the college webmaster assumed a split role as a 
faculty member in the business division and as webmaster. 
One of his primary duties during the 2007-08 academic year 
was preparing to move away from the commercial content 
management system that was being used by the college. This 
proprietary software exhibited numerous glitches and limitations, 
and staff was not satis•ed with the level of support provided by the 
company.

Debbie Price, computer technician 



Criterion Two58

In August 2008 the new site was launched. While all top-level 
pages were functional, some pages deeper in the structure 
were not linked correctly upon the launch. Additionally, problems 
with the search engine “pointing” to old web addresses led to 
some frustration. The deletion of all old •les and a reindexing 
process eventually •xed the situation. The process of updating 
those pages with broken links was largely completed within six 
weeks. Some outdated pages were not moved to the new site, 
leading to a dearth of information on some topics. Amid these 
issues the President and the Executive Council decided to end 
the split faculty/administrative role of the webmaster, who was 
given a choice about which singular role he wished to assume. 
He elected to return as full-time webmaster effective Jan. 2, 2009. 
Additionally, an academic assistant with signi•cant technology 
skills was given the option to •ll a new position as College 
Relations Assistant, with a primary duty to assist the webmaster 
with creating and updating web content and assisting content 
contributors throughout campus. These personnel changes 
are expected to provide redundancy and enable signi•cant 
and ongoing expansion and improvement of the college’s web 
resources.

Institutional research
The Of•ce of Institutional Research serves the mission of Casper 
College by providing reliable, relevant data to the decision makers. 
Administrators, Division Chairs, Program Directors, and others 
request information to assist in the development and evaluation 
of college programs and services, and to anticipate needs for 
the future. The Institutional Research of•ce also provides data 
as required by regulatory agencies and external constituents to 
document college outcomes, accountability and achievements. 
Institutional Research and Assessment, currently housed next to 
each other, will often work in conjunction.

Grant resources
The Casper College Grants Of•ce was established July 1, 1994. 
One employee, the Grants Coordinator, staffed the of•ce until 
2000 when a part-time Grants Specialist was hired. By 2005, the 
number of projects had increased signi•cantly and the Grants 
Specialist position was changed from half-time to full-time. The 
of•ce is under the direct supervision of the President.

The Casper College Grants Of•ce vigorously pursues grants 
that advance the College’s mission, core values, and strategic 
outcomes. The staff oversees, coordinates and supports grant 
development activities for faculty, staff and administrators. By 
securing federal, state, foundation and local grants, the Grants 
Of•ce helps to strengthen academic programs, foster teaching 
and learning, support student services and meet the needs of the 
community and workforce. Grants allow the college to create new 
programs, stimulate innovation, and meet the unique needs of the 
college community.
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The Grants Of•ce serves as the principle point of contact for 
faculty, staff, and administration seeking grant funding. The staff 
is charged with providing assistance during all stages of the grant 
process including but not limited to research, writing, submission, 
and management aspects. Services offered by the Casper College 
Grants Of•ce include:

• Research Funding Opportunities: The Casper College Grants 
Specialist conducts on-going research for appropriate grant 
opportunities. Faculty and staff are informed about new 
grants that support their particular •elds. In addition, the 
Grants Specialist circulates reports and informational pieces 
that are relevant to community colleges.

• Analyze Proposals for Strategic Fit: The Grants Of•ce staff 
work closely with faculty and staff to ensure that the project 
proposals are consistent with the college mission and that 
they •t the requirements of the proposal.

• Establish and Maintain Grantor Relationships: The Grants 
staff helps to maintain contacts with local, state and national 
private and public funding sources to advocate for the project 
and, to maintain consistent communication.

• Facilitate the Grant Development Process: The Grants Of•ce 
provides technical assistance and assists faculty and staff in 
their proposal development process from conceptualization 
to the •nal submission. The level of assistance may vary but 
can include grant preplanning, data gathering, development 
of the goals, objectives and outcomes, budget development, 
and the grant submission process.

• Grant Writing, Editing and Submission: The Casper College 
Grants Of•ce ensures that the proposals submitted by 
Casper College are well-written and complete. The Grants 
Coordinator serves as the primary author of most large 
federal proposals.

• Manage Internal Approval Process: The Grants Coordinator 
ensures that proposals submitted by Casper College have the 
proper approval from the appropriate division, department, 
and Vice President. The Grants Coordinator answers directly 
to the Casper College President. Final approval for all 
proposals comes from the President.

• Coordinate Grant Submission: In most cases, the Grants 
Of•ce coordinates and tracks the submission of a proposal to 
a funding source. Most of the large federal grant submissions 
are coordinated by the Grants Of•ce to ensure that forms are 
accurate; all required documentation is included; and that 
deadlines are met.

• Maintain a Grants Database: A grants activities database is 
maintained by the Grants Of•ce. The document lists currently 
funded projects, grants recently submitted, and projects not 
funded. A written report is given to the President monthly.

• Grants Administration: The Grants Of•ce is a partner in the 
administration of funded programs. This partnership includes 
the Project Director, a Business Of•ce Representative, and 
the Division or Department Chair. For large federal awards, 
these partnerships meet monthly to track the progress of an 

Wind turbine commissioning 
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award, to discuss any issues, and to help the Project Director 
meet their deadlines. The Grants Of•ce helps the Project 
Directors solve problems, interpret guidelines, and assist 
in writing/submission of reports. The staff helps to monitor 
compliance with the terms and conditions of awards received 
by the College.

• Conduct Workshops and Presentation in Grant Writing: The 
Grants Coordinator conducts training in basic and advanced 
grant writing skills to organizations and groups requesting 
services.

A complete list of grants awarded to Casper College is detailed in 
Appendix 207.

Physical plant and facilities
Since the last accreditation Casper College has continued to focus 
on providing and maintaining excellent facilities and equipment 
to support academic programs. An integral piece of this focus 
continues to be the Campus Master Plan (see eAppendix 108). 
The Campus Master Plan was completely redone in 2006. By 
the end of March 2009 this plan will be updated to include the 
•nal placement of new buildings that are a major component of 
the 2006 plan. The completion of this update will enable Casper 
College to begin the construction process of a major piece of the 
Campus Master Plan.

The Strategic Plan and budget process are linked to ensure that 
departmental plans are incorporated into the planning as campus 
department’s forward requests for renovations to academic or 
administrative areas of campus. Requests for facility renovations 
or updates include such examples as a recent remodel to the 
Thorson Business Institute building to remodel what was used as 
a faculty lounge/meeting room to space for student access.

Casper College residence halls were built throughout the 1960s 
and do not currently meet the needs of Casper College students to 
the level of support that the mission demands to meet the learning 
and social engagement opportunities necessary to offer the best 
educational environment. However, Casper College has focused 
efforts to maintain the viability, increase the attractiveness of the 
residence halls, and ensure student safety by completing projects 
such as replacing carpet, repainting rooms and common areas, 
and installation of a •re suppression system. Casper College is 
currently preparing a proposal for installation of a security system 
in the residence halls.

When the State of Wyoming made major maintenance funds 
available to the colleges in 2004, Casper College had the 
opportunity to address deferred maintenance projects. In 
addition, some of these funds were allocated to projects that were 
prioritized and approved through the renovations process. Casper 
College planned to control the expenditure of these funds to assist 
with the •nancing of several projects which are included within the 
Campus Master Plan.
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Casper College has planned purposefully each year within the 
framework of the annual budget process to direct funding to 
the maintenance and upgrade of facilities. The Operations and 
Maintenance of Plant area of unrestricted current funds includes 
allocations intended for the completion of approved projects. 
At times •nancing for a project is dependent upon utilization of 
funding from several sources. For example, the nearly complete 
addition to the McMurry Career Studies Center, the Sharon D. 
Nichols Auditorium is •nanced through funds raised through the 
efforts of the Wyoming Trucking Association through the auspices 
of the Casper College Foundation. In addition, the college also 
utilized funds received through an estate, which were directed to 
be used for facilities improvements, and funds available through 
Casper College carry-forward reserves.

An additional aspect of facilities renovations has been the 
emphasis on classroom renovation and upgrades. During the last 
several years Casper College has directed resources toward the 
Skelton Energy Institute to remodel a classroom in that building 
into more effective instructional space. The remodel included 
the installation of smart instructional technology to support 
varied learning modalities. A renovation was completed in the 
McMurry Career Studies Center to accommodate the Power 
Plant Technology Program. The renovation was supported by a 
grant from the U. S. Department of Labor and institutional major 
maintenance funds. Remodel of space in the Werner Technology 
Center allowed for the installation of smart technology, as well as 
the installation of new ceiling tiles. The construction area of the 
Werner Technology Center had a major renovation to install a lift 
to the second •oor so the space could be used more effectively as 
storage for the instructional programs located in the building.

Casper College boasts wonderful buildings for classrooms, 
labs, of•ces, and other space needs. The summary of square 
footage by building and type is outlined in detail in Appendix 
208. The grounds and buildings are well maintained with college 
administration prioritizing the physical learning environment 
needed by its students. In a recent survey of colleges in the 
Rocky Mountain region Casper College was ranked •fth out of 32 
colleges in the amount of money spent per square foot for building 
maintenance.

Introduction
Assessment has moved to the center of all Casper College 
education through hard work in communicating its value to a 
sometimes resistant campus. The concept of assessment was 
planted more than 10 years ago, but the seed has been slow to 
germinate. Indeed, there are small spots on campus where it is 
not well understood and therefore dif•cult to promote. But the 
culture has spread to encompass the vast majority of campus.

Sharon D. Nichols Auditorium 

Casper College’s ongoing evaluation and assessment processes 
provide reliable evidence of institutional effectiveness that clearly 
informs strategies for continuous improvement. Core Component 2-C:  
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Since a new President was hired, more resources have 
been dedicated to training college personnel on the value of 
assessment and on how to do it. Assessment is now connected to 
departmental reviews. Since 2005, there has been rapid progress 
in bringing all departments into the assessment culture. In 2005, 
36 departments had working assessment plans and by spring 
of 2006, 52 departments had the plans. Currently, all academic 
departments have working assessment plans.

Casper College has used a variety of means to assess the student 
experience, leading to steady improvement in delivery of such 
services as registration and management of •nancial aid. In 2006-
2007 the Wyoming Community College Commission purchased 
the Community College Survey of Student Engagement (CCSSE). 
This survey provides data about the way students interact with the 
college, its staff and other students. Casper College administered 
the assessment to a group of students for the •rst time in the 
spring of 2007, gaining helpful feedback on a variety of issues. 
More assessment is scheduled for 2009, and the college is relying 
on this tool to ful•ll its mission to the students.

Learning to value assessment
Like many institutions, Casper College’s •rst forays into outcomes 
assessment had mixed results. Even before the 1999 HLC visit, 
assessment was known to be a concern at Casper College. The 
culture at the college was not just ambivalent toward the concept 
of assessment; it was actually hostile, believing it to be a waste 
of time. The college has worked to develop a culture that values 
and embraces assessment. Assessment has been integral in 
the continuation of many departmental accreditations. A listing of 
the organizations accrediting various departments was given in 
Criterion One.

In the fall of 1997 an Outcomes Assessment Committee was 
formed in preparation for the 1999 accreditation. It consisted of 
one representative from each academic division and one person 
from the library. At the time the college had limited resources to 
fully staff this project, so a faculty member became a half-time 
administrator to begin the task of designing and implementing 
a working outcomes assessment plan. Megan Graham, an 
electronics instructor, became the Director of Outcomes 
Assessment. This preparation was only a start. In 1999 the 
HLC accreditation evaluators indicated concerns about Casper 
College’s progress in implementing outcomes assessment.

The role of the Outcomes Assessment Committee changed from 
designing an assessment plan for the entire college to one of 
disseminating the process throughout the college and developing 
a plan from the bottom up. This proved to be very time-consuming, 
yet more productive in the long-term. Every program in the college 
was tasked with developing their own assessment outcomes 
and measuring them. Some programs found this an easy task 
because it was an extension of their normal methods of evaluating 
programs.
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As assessment efforts expanded, the General Education 
Committee produced a set of core requirements for degree 
programs. To measure these requirements, the Assessment 
Committee needed to produce institution-wide outcomes. Here 
the committee adopted the CAAP test, the Math Department also 
adopted a common •nal for the DVST classes, and the English 
Department developed writing outcomes and sampled random 
writing assignments from all of their students. There still was no 
clear set of outcomes for the sciences or for the social sciences. 
Although both of these divisions had departmental assessments, 
the institution-wide outcomes were not measured consistently.

With the hiring of a new President and the infusion of money 
into assessment-related activities, there were more resources 
available for assessment. In 2006 the institution hired a full-time 
Director of Assessment to work in conjunction with the Director 
of Institutional Research. These positions work together to 
accumulate data necessary for IPEDS reporting as well as other 
federal and state reporting requirements. The college also collects 
data via surveys and faculty evaluations.

The Outcomes Assessment Committee was restructured 
and given many opportunities to travel to student learning 
assessment conferences and conferences on the assessment of 
general education. Attendance at the workshops increased and 
understanding of the importance of assessment expanded within 
the academic culture. The institution purchased WEAVEonline, 
an assessment management system that helps everyone stay 
focused on assessment activities.

Assessment is now tied to departmental reviews, bridging the path 
from budgeting to assessment. Departmental program reviews 
provide a continuous and comprehensive tool for departments 
to review their performance. The review incorporates program 
goals and outcomes assessment plans and data. The reviews are 
updated every year and every three years the program is reviewed 
by the Vice President of Academic Affairs. While the academic 
departments of the college do these annual assessments, 
the depth of these reviews is not consistent. Some individual 
programs have more extensive program review.

Assessing distance education
In the late 1990s Casper College was still new to distance 
education and the number of students wanting to access this 
mode of instruction was growing. Students complained about 
dif•culties in understanding what instructors wanted their students 
to do, dif•culty in making contact with instructors, and students 
complained about the amount of work. In order to discover the 
sources of dif•culty the Director of Distance Education surveyed 
the students to determine their needs. This assessment resulted 
in the following changes for the improvement of the student 
experience:

• Distance education faculty became better educated in the 
best practices for distance education. There were several 
workshops each semester by the Director of Distance 
Education.
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• Casper College moved from faculty-written web pages to 
a learning management system, WebCT. Instructors were 
trained to use this system even as WebCT improved itself.

• More courses were created to satisfy the demand.
• There were discussions in the Distance Education Committee 

and in the Faculty Senate about making faculty aware that 
they needed to be available for calls from students. An 
unwritten guideline to respond within 48 hours was adopted 
by the faculty.

• Much later in the process a help desk was instituted by the 
college.

Though some telecourses were offered earlier, distance education 
at Casper College began as a uni•ed effort in 1996. Since that 
time the number of classes and students has grown steadily. In an 
effort to continue this growth Casper College has expanded the 
department. What was once a one person department has grown 
to a department of three people with expanded responsibilities. 
Resources are expanding; servers are being added to 
accommodate exploration of new learning management systems; 
local and national workshops are being promoted effectively. More 
teachers than ever before are using either WebCT or Moodle to 
teach either distance classes or web-enhanced classes.

Assessing student experiences
The General Education Committee performed student surveys 
and student focus groups on several topics: housing, food 
service, the WebAdvisor registration process, advising, student 
activities, student services availability after hours, and distance 
education. These proved a valuable insight into the institution’s 
support services from the students’ perspectives. This assessment 
process resulted in changes to student services and distance 
education.

Changes to student services:
• Casper College implemented online registration in November, 

2003. Admissions of•cials listened to the complaints about 
start-up problems in the surveys and made changes to the 
process. The software and the IT system got an upgrade.

• Students were getting con•icting information from the varying 
staff in the admissions of•ce due to staff turnover. Again 
admissions of•cials improved their structure and information 
distribution within the of•ce. There was also customer service 
training.

• Financial aid problems were also a result of misinformation to 
the students. The Financial Aid Of•ce bene•tted greatly from 
the update to the website for general information of Financial 
Aid Procedures as well as being a database for •nancial aid 
sources.

• The Students Services Department also made some services 
available in the evenings. Unfortunately, that did not last long. 
No one used those services during that time even though the 
lack of such services was a serious complaint in the surveys.
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In 2006-2007 the Wyoming Community College Commission 
purchased the Community College Survey of Student 
Engagement (CCSSE). This survey provides data about the way 
students interact with the college, its staff and other students. 
Nationally, for the past six years CCSSE has been measuring 
student experiences that are linked to student achievement and 
has collected data from 700,000 students at 548 different colleges. 
The survey has become a major source of national benchmarking 
and performance data that colleges can use as a tool for 
improvement and accountability.

During the 2007 spring semester Casper College administered 
the CCSSE to 444 students enrolled in randomly selected 
classes. Casper College participated in CCSSE as a member 
of a Wyoming consortium of community colleges and can, 
therefore, compare itself to Wyoming standards as well as 
national benchmarks. The survey has provided valuable feedback 
regarding students’ interaction with the campus community, the 
degree to which they are engaged in their coursework, and their 
level of commitment to their educations.

The college has focused on data relative to the •rst-year 
experience to make improvements in new student orientation, (see 
Appendix 305), advising, and retention efforts for new students. 
During the same time period, Casper College faculty participated 
in the Community College Faculty Survey of Student Engagement 
which allowed the college to compare faculty perceptions 
with student perceptions about the educational experience. 
Casper College and the other Wyoming community colleges will 
participate in CCSSE again during the spring semester of 2009.

Assessment, as it pertains to classroom learning and effectiveness 
is described in more detail in Criterion Three.

Planning, then and now
Planning has a long and sometimes behind-the-scenes history at 
Casper College. The planning process, either formal or informal, 
has been utilized at Casper College since it •rst opened its doors 
in the fall of 1945. In the early years it was conducted exclusively 
by the Board of Trustees and the chief executive of•cer. In 
subsequent years it was broadened to include a wider range of 
individuals associated with the college.

From 1987 to 1992 Casper College had a Director of Planning and 
Development. The Director was integral in creating the planning 
document of 1987. At least two outcomes from that document 
are still in existence, the Early Childhood Learning Center and 
the Wold Physical Sciences Center. In 1992 the Director took a 
position with the Foundation and the of•ce was dissolved, with a 
committee put in its place. The committee has been focused more 
on planning for the physical plant of the college than for programs.

Core Component 2-D:  
All levels of planning align with Casper College’s mission, thereby 
enhancing its capacity to ful•ll that mission.
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In 1995 an initial academic plan was created. In May of 1998 a 
Strategic Planning Committee, comprised of a cross section of 
staff, faculty, and administration began to develop a baseline 
Strategic Plan that Casper College would use to determine and 
maintain focus on future direction. It was part of this committee’s 
goals to make sure that the good ideas that were generated by 
their hard work would come to reality. The goals and strategies 
of the committee’s plan were in line with the Casper College 
institutional purposes of that time. In November of 1998 the 
document was mailed to every college employee of the campus 
for comments. A copy of that document can be found in eAppendix 
209.

In 2001 the college revisited the planning process. What 
separated this process from earlier processes was that the 
planning would begin from the ground level of the institution. Each 
department from all branches of the institution would develop a 
departmental plan that aligned with the mission, philosophy, and 
goals of the institution. That document can be found in eAppendix 
210. Campus-wide meetings during semester “Welcome Back” 
sessions were focused on helping each department develop their 
plans. The campus was educated as a whole to the planning 
process. By becoming integrated into the planning process each 
department would be responsible for ful•lling those plans.

The current college Strategic Plan (eAppendix 102) complements 
the document of 2001. The college Strategic Plan sets out the 
plans for the college as a whole, as developed in conjunction with 
the current administration. The departmental plans are meant to 
fall into place with the current college mission and Strategic Plan. 
Decisions at the departmental level and above are aligned with 
departmental plans and with the college’s mission. Departmental 
plans are used by chairs and the executive committee during the 
budgeting process to prioritize expenditures.

The current Strategic Plan, adopted in 2008, is linked to the 
college’s vision, mission, and goals, is global in nature, is 
measurable, and will be refreshed every 18 months. In addition, 
administrative evaluations are based on completion of the 
strategies in the plan.

Student Orientation
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